
C H & C O  L AU N C H ES
T H E  E D U C AT I O N  B OA R D  BY  C H & C O :

FO O D S E RV I C E  A N D  E D U C ATO RS  WO R K I N G
TO G E T H E R  TO  N O U R I S H  T H E  D E V E LO P M E N T
A N D  E N V I RO N M E N T  O F  O U R  YO U N G  P EO P L E

TO DAY  A N D  I N TO  T H E  F U T U R E .

PROMOTIONAL COVER

Amanda Ursell, CH&CO's consultant nutritionist, 
talks eating well to support your immune system.

GREAT FOOD



T Andrew Scott 07917 601545



w

 PLUS

IE

+  +  Independent and 
state schools unite
+  +  The value of 
service learning
+  +  Ahead of the curve 
at Wotton House 
International School

w: ie-today.co.uk  t: @ie_today

Issue 110 | June 2020 | £3.99 where sold

For leaders of independent schools

VIRTUAL:VIRTUAL:
our new reality? How remote learning 

could inform future 
teaching and study



Call: 01832 280011 | info@squadkit.com | www.squadkit.com
Exclusively delivered by Schoolblazer

When we pull on our kit we’re all ready to play. 
Win, lose or draw, we stick together.

We are the #1 sportswear brand for Independent 
Schools. For kit designed exclusively for you with 
a simple one-stop online shop, speak to Squadkit.

#countmein

Forevery oneevery oneForevery oneFor⁄every one⁄every oneevery one⁄every one

SQ016_Squadkit_A4_Ads_V1_AW.indd   3 11/02/2019   09:57

mailto:info@squadkit.com
http://www.squadkit.com


@ie_today   |  ie-today.co.uk  |  05

welcome

Connect with us… 

Check out www.ie-today.co.uk 
  facebook.com/ietoday   @IE_Today 
  Join our private members-only group,  

Independent Education – The Conversation

Publisher  
Dougal Templeton  
dougal@wildfirecomms.co.uk

Managing editor 
Anna Britten 
anna.britten@wildfirecomms.co.uk

Editor
Jo Golding
jo.golding@wildfirecomms.co.uk

Sub-editor
Peter Stillman

Reporter
James Higgins
james.higgins@wildfirecomms.co.uk
 
Contributors  
Hilary Moriarty, Cat Davison, 
Steve Dixon, Dr Catherine Lee, 
Victoria Playford, Charley Rogers 

Senior designer  
Jenny Sims
jenny.sims@wildfirecomms.co.uk

Designer  
Kirsty Dearman

Account manager
Jason Hewitt
jason.hewitt@wildfirecomms.co.uk

Managing director
Craig Daykin
craig.daykin@wildfirecomms.co.uk

Senior marketing executive
Damien Burnett
damien.burnett@wildfirecomms.co.uk

Marketing consultant 
Debbie Luckham
debbie.luckham@wildfirecomms.co.uk

Marketing assistant 
Molly Cording
molly.cording@wildfirecomms.co.uk

To subscribe   
Visit: https://ie-today.co.uk/subscribe

WILDFIRE COMMS LIMITED
Unit 2.4 Paintworks
Arnos Vale
Bristol BS4 3EH
Tel: 0117 300 5526  
www.wildfirecomms.co.uk

Wildfire Comms is an independent 
publisher, specialising in the education 
sector. Some of our other titles include:
Independent School Sport, University 
Business and Education Technology.

The independent school heads I have spoken to about the possible reopening of 
schools to reception, year one and year six in June have been largely positive.

They are keen to enable more children to “regain some semblance of normality” 
(said Ben Evans, Edge Grove head, p8) and they want to help parents, many of whom have been 
facing a demanding balancing act of their own work and their children’s education for weeks.

But that doesn’t mean the shi� back into schools will be easy. 
Social distancing and frequent hand washing are just two challenges in a mine�eld 
of worries. Furthermore, teaching unions have questioned whether it really 
is safe to go back in June, and whether teachers should be given PPE.

There is still a lot to be �gured out, and we await further updates on the developing 
situation, but in the meantime we’re here to support independent school leaders with 
advice and features on the topics that matter. Former Education Technology editor 
Charley Rogers has delved into the world of remote learning on p39, looking at lessons 
learned across the sector and whether this approach will stand the test of time. 

Independent and state school partnerships is our focus on p47, and on 
p26 Cat Davison from Sevenoaks School says independent schools which 
claim to place service learning at “the heart of their educational philosophy”, 
should not forget about this vital aspect on their online curriculum.

But, for now, keep on keeping on.

Keep on keeping on
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coronavirus news roundup

A�er UK schools have 
been closed since 
20 March to slow 

the spread of coronavirus, 
the prime minister has said 
a phased return to schools in 
England could start from 1 
June, beginning with pupils in 
reception, year 1 and year 6.

Boris Johnson said they hoped 
pupils facing exams next year, 
such as years 10 and 12, would get 
some time in school before the 
summer holidays. However, these 
plans will be delayed if the new 
Covid alert level won’t allow it.

Ben Evans, headmaster 
at Edge Grove School, said 
there is “no substitution for 
actually being at school” but 
is wary of asking children to 
carry out social distancing.

“Nobody can expect younger 
children to socially distance 
– their default position is to 
be among each other, playing 
and enjoying the company of 
their peers,” he said, adding: 
“this is what makes schools 
such amazing places and also 
one the most important reasons 
for a phased and well-thought 
through reopening.”

He said upon reopening, 
classes will be limited to 15 
pupils or less, pupils will be 
unable to mix in class or at break, 
parents won’t be able to enter the 
building, there will be frequent 
hand washing, fewer specialist 
lessons due to sta� shortages and 

Reopening schools: ‘Nobody can expect 
younger children to socially distance’

● 59.3% of parents revealed 
concerns that lockdown 
would have a negative impact 
on their children’s learning 
and academic performance 
● 58.8% of parents 
reported that their children 
were struggling to focus 
on their schoolwork
● 35.2% of parents 
reported di�culties in 
supporting their children 
with learning from home

Results from a UK-wide poll of 
3,550 parents led by learner 
provider, Exemplar Education

● A fifth of parents 
would consider educating 
their children at home 
after lockdown if they 
were paid to do so
● 72% of teachers said 
school closures would 
have a negative impact on 
pupil wellbeing and safety, 
while around 1 in 10 felt it 
would make no di�erence
● 38% of teachers said they 
didn’t think the lockdown 
would have an impact on 
their teaching, and 6% said it 
would have a negative impact

Results from research into 
2,200 parents and teachers by 
the Centre for Social Mobility 
at the University of Exeter

Lockdown stats: 
part one

Lockdown stats: 
part two

limited use of concrete resources.
“They will, however, be able 

to socialise, see their friends and 
teachers in person rather than 
on a screen and regain some 
semblance of normality – which 
is so important for children 
of any age,” said Evans.

Sue Hincks, headmistress of 
Bolton School’s girls’ division, 
which will reopen in line with 
the government’s announcement, 
said: “We understand the 
government’s desire to reopen 
schools in order to get the 
country’s workforce going again.” 

However, having had many 
key workers’ children in 
throughout lockdown, Hincks is 
aware of the problems associated 
with the return of children to 
schools. “Social distancing is 
the main one but there are also 
challenges in ensuring rigorous 
cleaning regimes throughout 
the day,” she said, adding: “Our 
estates manager is currently 
looking at installing outside 
hand-washing facilities and he 
will then ask his team to put 
out markers to show how far 
apart children must remain.”

Hincks also said it will be 
more bene�cial for the younger 
children to return than the 
older ones. She explained: “We 
think that the reception and 
year 1 children would bene�t 
from face-to-face contact with 
their teachers; at their young 
age, missing a term’s tuition 

from teachers who can give you 
feedback in real time represents a 
substantial part of their schooling. 
We are less concerned about 
year 6 as the remote learning 
has worked very well for them. 
Similarly, heads of department 
have not said that it is imperative 
that we see years 10 or 12 in 
school as they have also kept up 
well with their work.” In terms 
of year 2 pupils, who won’t 
return in phase one, Hincks 
said they are looking into giving 
them iPads, which years 3 to 
13 have had since lockdown.

‘Logistical puzzle’
St Margaret’s School in Bushey 
will also welcome back the 
outlined pupil groups from 1 June 
but “only if everything proceeds 
as the government hopes it will”, 
explained head, Lara Péchard.

“We are fortunate at St 
Margaret’s to have a big site with 
extensive outdoor grounds and 
some big classrooms, although 
reintroducing pupils back 
into school will take careful 
planning and consideration,” 
she said, adding: “We intend 
to keep our class sizes very 
small. We also plan to continue 
with our remote learning 
programme at the same time for 
the remainder of our pupils.”

The school is keen to see 
pupils return to take some of 
the pressure o� parents, and for 
pastoral bene�ts and routine. 
Péchard said: “For some, 
managing small children at 
home is very demanding and for 
others, they won’t be bringing 
children in this term as they may 
not feel comfortable doing so.

“Our sta� are working 
extremely hard and we intend 
to protect our vulnerable 
sta�, pupils and their families 
as a top priority. Right now 
for schools, this is a logistical 
puzzle with lots of human 
information to factor in.”

Unions have urged the 
government to “step back” 

from the 1 June openings. A joint 
statement from education unions 
on 13 May, which can be seen on 
the National Association of Head 
Teachers’ website, said: “The 
government is showing a lack of 
understanding about the dangers 
of the spread of coronavirus within 
schools, and outwards from schools 
to parents, sibling and relatives, 
and to the wider community.”

Schools will need to limit their classes to 
15 pupils or less (Pictured: Edge Grove)
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coronavirus news roundup

The chairman of the 
Independent Schools 
Council (ISC) has said 

the cancellation of exams will 
result in several consequences.

In an exclusive blog for 
IE, Barnaby Lenon wrote: 
“There will be a number of 
consequences following the 
cancellation of GCSEs and 
A-level exams this summer. 
Firstly, many teachers will have 
been working to try to ensure 
16- and 18-year-olds are doing 
something to continue learning 
between March and September, 
while con�ned to their homes.

“Schools tend to be 
setting work online. This is 
important because pupils need 
continuation of education 
and, if they do not work this 
summer, will be behind all 
previous cohorts of similar-aged 
children when schools reopen.”

For year 11 pupils this could 

‘Number of consequences’ following 
cancelled exams, says ISC chairman

Freemen’s offers courses to ease 
transition to A-levels and university

Rugby School has given 
NHS workers the chance to 
win a wedding worth more 
than £10,000 to say thank 
you for their work during the 
coronavirus pandemic.

The prize features use 
of Rugby School’s wedding 
facilities and a two-course 
wedding meal. Suppliers 
have o�ered their services 
free of charge to complete 
the prize, including transport, 
photography and a live band.

Enterprises planning and 
development manager Rachel 
Watson said: “With Covid-19 
ruining so many people’s 
plans, including weddings, 
we decided that what we 
really wanted to do is to 
give away an extra special 
day for an engaged couple 
who may have had their big 
day cancelled, or who were 
looking forward to getting 
married next year.”

The competition closes at 
midnight on 18 May 2020.

Rugby School to give 
away £10k wedding 
to NHS worker

mean working on their A-levels 
early to get a head start, while 
year 13 pupils may be o�ered 
university preparation courses. 
Lenon said these could be 
“especially bene�cial” for sixth 
formers planning to take a gap 
year, who will now have a longer 
period of time out of education.

“The biggest issue is that 

the year 11 and 13 cohorts will 
not have had the same system 
of revision and �nal exams 
for their GCSE and A-level 
subjects,” Lenon said. “This 
matters because we know that 
revision commits knowledge to 
the long-term memory, which 
is fundamentally important.

“Imagine embarking on a 

City of London Freemen’s School 
has launched its own A-level 
bridging and pre-university skills 
courses to support pupils with 
their next steps in education.

The school created six-
week remote courses to 
ease pupils’ transitions from 
GCSE to A-level, and from 
A-level to university. 

A number of independent 
schools are o�ering 
similar provision in light 
of the cancellation of 
exams this summer.

The courses have proved 
popular, with 92 GCSE students 
having signed up to three or 
four courses each, and 113 (out 
of 115) students signing up for 
the pre-university courses.

“Research has shown that 
students are more likely to 

�ourish if they have both an 
understanding of what is to 
be expected of them and prior 
experience of work that is 
geared towards the demands of 
A-level study and undergraduate 
courses,” the school said.

The A-level bridging 
courses will encourage 
independent study, and guide 
students through the volume 
of material they are expected 

to manage. It will also allow 
them to explore their A-level 
subjects before September.

The pre-university courses 
will enable students to look at 
material introduced at A-level 
related to what they wish to 
study at university in greater 
depth. In addition, PSHE 
sessions will be delivered on 
topics related to the transition 
from school to university.

French A-level if you have not 
memorised all the grammar and 
vocabulary from the GCSE – 
you will be far less competent 
than similar students in previous 
years. So in some subjects (like 
languages and maths) schools 
may have to resume the summer 
term GCSE revision classes that 
were cancelled before plunging 
into the A-level courses.”

Lenon also advised 
universities to set and mark 
work as early as possible in the 
autumn, assuming they can 
reopen, as freshers may need to 
be “kick-started into work”.

To read the full blog, visit 
www.ie-today.co.uk/Blog

If pupils don’t work this 
summer they will be 
“behind all previous 
cohorts”, said Lenon

City of London Freemen’s School, 
located at Ashtead Park in Surrey

http://www.ie-today.co.uk/Blog
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latest

A145-year-old school 
in Sta�ordshire 
will reopen a�er a 

group of parents fought a long 
campaign against its closure.

Abbots Bromley School is 
aiming to reopen in September, 
but this date might have to be 
pushed back until lockdown 
measures are li�ed.

Chinese educational investors save 
Staffordshire school from oblivion

Tributes made for VE Day across locked 
down independent school sector

A history and geography 
teacher from Shropshire has 
been shortlisted in Pearson’s 
National Teaching Awards for 
Outstanding New Teacher 
of the Year. Oliver McIntyre 
teaches at Hillcrest Shifnal 
School, an independent 
school for boys and girls with 
SEMH needs.

McIntyre said he struggled 
in school due to his ADHD but 
was “supported by fantastic 
teachers and teaching 
assistants” who “inspired” him 
to become a teacher.

McIntyre was nominated 
by line manager Benjamin 
Cooper, who said: “Ollie 
has everything you want in 
a setting like ours; fantastic 
relationships with students, 
an engaging and unique 
teaching style and importantly 
he’s someone who realises 
the importance of working as 
part of a team.”

Shifnal teacher 
nominated for 
Outstanding New 
Teacher of the Year

Many schools in the 
independent sector made 
moving tributes for VE 
Day, despite lockdown, to 
celebrate the 75th anniversary 
of the end of the Second 
World War in Europe.

Roedean lit up the school’s 
façade in a giant union jack with 
the number 75 emblazoned 
across it and projected the 
words, ‘We’ll Meet Again’, as 
the school choir sang. Theatre 
manager Joe Wailes, who has 
been quarantined in the school 
since the start of lockdown, 
choreographed the display, while 
head of music Veronica Fewkes 
assembled the girls of the choir 
remotely to record the song.

Children got creative at 
Barnard Castle Preparatory 
School. Headmistress Laura 
Turner said: “In our virtual 
assembly I explained that street 
parties would be cancelled but, 
in true prep school fashion, 

we shouldn’t forget the day 
and that we would celebrate 
by making bunting.”

Pupils at St Margaret’s School 
in Bushey wrote letters to the 
residents of local care home 
Beaumont House, whilst 
residents shared their memories 
with the children of what life 
was like during wartime. 

Furthermore, Brentwood 
School CCF cadets paid tribute 
by uploading photographs of 
themselves in uniform adopting 
VE Day poses, which were 
used in photo montages put 
together by the school and 
Brentwood Borough Council. 
Many also took part in a 
VE Day memories video.

The school closed its doors 
in July 2019 a�er a three-year 
plan to reverse the school’s 
foundering �nances came 
up short. The coeducational 
day and boarding school has 
occupied the same site on the 
high street in Abbots Bromley 
since it was founded in 1874 by 
Canon Nathanial Woodard.

When the school closed, 
87 teachers and 271 students 
faced an uncertain future. 
Chairman of governors 
Pauline Norvall commented 
at the time: “A three-year 
plan was put in place with a 
view to steering the school 
to pro�tability, but a�er the 
latest �gures, it became clear 
that this was not achievable.”

A previous search for a new 
owner before the school closed 
last year ended in failure, but 
now a Chinese consortium of 
specialist educational investors, 
Shaanxi Junzi, has agreed to 
take up the reins. Junzi hopes 
to invest in “new state-of-
the-art facilities” at the West 
Midlands campus. The Abbots 
Bromley School Parents Group, 

which organised the search for 
a new �nancial backer, said the 
Junzi chiefs were impressed 
by the village’s beauty and the 
school’s academic record.

The historic village is six 
miles from nearby Rugeley 
and is home to a high number 
of listed red-brick buildings. 
The school teaches children 
from ages eight to 18 and is 
situated on a 50-acre campus. 

Helen Han, general manager 
of Junzi UK, said: “Abbots 
Bromley School is unique, 
has a rich history spanning 
145 years, and has produced 
great results as a non-selective 
school. We aim to return the 
school to its former glory by 
investing in its infrastructure, 
people and technology.”

Abbots Bromley School is aiming to reopen in September

Brentwood School CCF cadets 
outside Brentwood Town Hall
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COVID-19 – REMOVING THE FEAR AND THE PATHOGEN
SafeGroup is the UK’s leading emergency soft FM service provider, delivering a wide range of specialist, reactive  
and hazardous cleaning and waste services across all sectors, including health, education, retail and manufacturing

T
he Covid-19 pandemic is raising 
real and painful dilemmas among 
parents and education professionals, 

the like of which have never been seen before.
A�er many weeks of lockdown, the 

government is plotting a staged return 
to normal life. That will include schools 
reopening from 1 June onwards.

Anxieties remain though. A poll of 
260,000 parents by Parentkind, a parent-
teacher association charity, showed 
90% did not want children to return to 
school straight at the end of lockdown.

A YouGov survey of UK workers 
showed 55% of respondents were 
uncomfortable about returning to 
work. For teachers it was 66%.

Many of these worries will be related to 
safety concerns about the potential spread of 
Covid-19 in schools, despite the use of a range 
of measures, including social distancing.

It is a trend we recognise when carrying 
out Covid-19 decontamination for 
schools and many other organisations. 

The pandemic has not just 
heightened concerns about risks 
from pathogens, it has reframed them 
and reset them at a higher level.  

This places critical importance 
on the wider hygiene strategy in 
schools both to physically remove the 
Covid-19 virus risk and to address the 
fears of parents, pupils, and sta�.

Social distancing is designed to help 
prevent the spread of the Covid-19 virus 
from person to person. However, it can 

do little to stop the pathogen being passed 
from person to surface to person.

In schools, this second transmission 
method is likely to be particularly important. 
There are thousands of high-touchpoints, 
and many young people are not minded 
to follow strict hand-hygiene protocols.

For independent schools this is a critical 
problem. Parents may want to consider 
hygiene standards as well as academic ones, 
alongside pastoral care and extra-curricular 
opportunities, when selecting schools.

A Covid-19 outbreak would represent a 
signi�cant reputational and �nancial risk. 

What is needed is a technological solution 
that addresses the person-to-surface-to-
person threat and that provides long-term 
protection against the Covid-19 virus. 

One that will �rmly underpin 
social distancing and hand-hygiene 
measures and send a clear message to 
parents and school sta� that everything 
is being done to maximise safety.

Our response has been to develop 
a three-step Covid-19 treatment and 
protection programme that we call 
Back to School Clean and Safe.

Step one is to carry out a conventional 
deep clean. This is something the CIPD 
and other business organisations have 
expressly recommended. It removes 
contamination and pathogens that can 
develop in buildings not used for some time. 

Step two is to treat and protect 
surfaces with an advanced broad 
spectrum microbial disinfectant using an 

electrostatic spray system that maximises 
its coverage and surface bonding.

Tests have proven it to be greater than 
99.99% e�ective against Covid-19, 
plus bacteria and mould. It also 
remains active on surfaces, even in 
high-touch areas for up to 30 days.

This long-lasting microbial barrier 
system, also non-toxic and food safe, is 
the technical shield that helps prevent 
surface-to-person transmission. It allows 
protection to be maintained through repeated 
treatment cycles for as long as necessary.

Step three is testing. We have developed 
a testing regime with an international 
laboratory that allows us to take 
samples from multiple sites and show 
that there is no Covid-19 present. 

A certi�cate is issued on completion 
of service that can be used to verify 
a school’s response to Covid-19.

Other specialist suppliers will be 
developing their own services. Schools 
must assess which one best �ts their needs.

However, a comprehensive technical 
disinfection solution, carried out by 
veri�able specialists, is likely to become 
a vital component of a robust Covid-19 
protection strategy for many organisations. 

Just as important, is the powerful 
message it sends to pupils, parents and sta�. 
It will help schools allay their concerns 
over Covid-19 and consider their mental 
wellbeing. It is likely to be a powerful 
di�erentiator as schools market themselves 
over the coming weeks and months.

SafeGroup has developed a three-step Covid-19 protection programme called Back to School Clean and Safe
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international

In light of Covid-19, ISC 
Research has published 
a white paper exploring 

how international schools 
have responded to economic 
and social crises in the past, as 
well as the market challenges 
that will be faced as a result 

White paper explores resilience  
of international schools in crises

Sixth former supports global search for coronavirus cure

of the current pandemic.
It addresses global, regional 

and country crises such as the 
2008 global �nancial crash, 
the 2014 oil and gas crisis, and 
Japan’s earthquake, tsunami 
and nuclear disaster in 2011.

In a statement, ISC Research 

said: “The international schools 
market is not new to crises and 
many international schools have 
comprehensive plans in place 
for unexpected closures, but 
nothing has impacted the whole 
sector quite like Covid-19. 

“The international schools 
market is, nevertheless, expected 
to show resilience for the same 
reason it has in the past.

“Local international school 
parents, particularly in Asia, 
value their child’s education 
over many other needs. 

“So much so, that they will 
only withdraw their child 
from their international school 
as a last resort. During the 
global recession following the 
�nancial crash of 2008, most 
local children maintained 
their international school 
places even if their families 
were �nancially impacted in 
other aspects of their lives.”

The white paper states that 
many international schools are 
demonstrating adaptability and 
resilience through their solutions 
for distance learning, wellbeing 
provision, and strategies to assess 
and address learning gaps. 

These qualities will need 
to be maintained to prepare 
for potential sta� recruitment 
challenges, which ISC Research 
said would be fully revealed 
from July when many teachers 
need to relocate to take up new 
positions. ISC Research also 
said there could be a fall in the 
supply of international teachers 
worldwide, or travel issues 
related to border restrictions, 
meaning international 
schools will need to consider 
alternative options.

Read the white paper: 
www.iscresearch.com/
whitepapers

An 18-year-old computer 
science student is supporting 
a US research programme 
that is playing a key role in 
searching for an e�ective 
treatment of Covid-19 and 
other viral diseases.

Tristram Waters, a pupil at 
Bryanston School, is supporting 
a supercomputing initiative 
known as Folding@home, 
which is co-ordinated and 
managed by scientists at Stanford 
University in California. 

It is being used to �nd out 
more about the viral proteins 
associated with the coronavirus 
to see how they work and how 
they suppress our immune 
systems, and to help in the 
development of an e�ective 
treatment for the disease. 

Whilst following online 
tutorials to help him build his 
own computer at home, Waters 
discovered the opportunity 
to o�er the spare processing 

power of his new computer 
in support of Folding@home. 
Bryanston School is now also 
contributing spare computing 
capacity to boost the processing 
power of the initiative.

Together, the combined 
processing capacity completed 
over 150 ‘work units’ for the 
programme in the �rst four days.

Waters said: “I’m really 
pleased I came across the 
Folding@home programme as 
it is playing a direct and vitally 
important role in helping us to 
overcome the current pandemic 
and I can provide tangible 
support without even leaving 
my home. And, the fact that 
Bryanston has now also made 
its spare processing available to 
the programme is great news.”

Andrew Barnes, director 
of technology at Bryanston 
School, said: “We were 
delighted to follow his lead as, 
in the current circumstances, 

much of our processing 
power was simply dormant. 

“Now it is being put to 
good use and contributing 
to something that is not only 
worthwhile but is also at 

the cutting edge of medical 
research at the very time 
the world is looking for a 
scienti�c breakthrough to �nd 
an e�ective vaccine against 
a such a dreadful virus.”

International school parents, particularly in 
Asia, value their child’s education highly

Tristram Waters 
is supporting a 
supercomputing initiative 
known as Folding@home

http://www.iscresearch.com/
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technology

The Sutton Trust’s study, 
Covid-19 Impacts: 
School Shutdown, 

shows that a large proportion 
(42%) of teachers in private 
schools thought all of their 
students would have adequate 
access to an electronic device 
for learning, compared to 
9% in the most well-o� state 
schools, and 2% in the poorest 
state schools, highlighting a 
digital divide between sectors.

Just 4% of teachers in private 
schools said they thought 
more than a third of their 
class would not have adequate 
internet access, while 3% of 
teachers in the most a�uent 
state schools agreed with this 
statement and 12% of teachers 
in the most deprived schools.

Teachers in private schools 
were also much more likely to 
think all their students would 

Su�on Trust Covid-19 impact study 
highlights digital divide in schools

Researchers launch survey to assess 
edtech success during lockdown

Researchers from some of the 
UK’s leading edtech companies 
have launched a survey to assess 
the success – or otherwise – of 
edtech use throughout the 
Covid-19 lockdown, with 
schools across the country 
having closed from 20 March.

The project has been 
launched by UCL’s edtech 
accelerator EDUCATE, which 
has supported more than 250 
startups and entrepreneurs 
in the last three years, across 

A new e-learning alcohol 
awareness programme 
‘Smashed Online’ has been 
launched by Collingwood 
Learning, and is being o�ered 
to schools for free to allow them 
to continue teaching PSHE 
education. Key stage 3 students 
aged 11 to 14 in 5,500 schools 
across Great Britain will watch 
theatre-based episodes about 
a group of friends who find 
themselves in trouble as a result 
of their misuse of alcohol. This 
is accompanied by interactive 
activities, a certificate on 
completion and is fully linked 
to the PSHE Association’s 
Programme of Study. 

Chris Simes from 
Collingwood Learning 
said: “We’re excited to 
be using storytelling and 
theatre in a brand-new way 
as we launch online.”

Alcohol awareness 
programme moves 
online for UK schools

have adequate access to the 
internet, with 38% saying so, 
compared to 12% in the most 
a�uent state schools and 2% in 
the most deprived state schools.

The report by Carl Cullinane 
and Rebecca Montacute stated: 
“Since the end of March, schools 
have been closed to all but the 
children of key workers and 
speci�c groups of vulnerable 
children, with provision for 
most pupils moved online.

“However, not all students 
will have equal access to 
this online provision, and 
without additional action, 
this risks further opening up 
already existing attainment 
gaps, with the impacts felt 
the most by those from the 
poorest backgrounds.

“Issues range from 
technology and internet 
availability, to the level 
of access children have to 

the UK and the world. 
EDUCATE is asking heads, 
teachers and parents, as well as 
technologists and developers, 
to �ll out a questionnaire 
to assess the e�ectiveness 
of remote learning while 
schools are shut down, 
with the aim of identifying 
weaknesses and successes 
to help the sector learn.

Rose Luckin, professor 
of learner-centred design at 
the UCL Knowledge Lab, 

said the closure of schools 
presents the industry with a 
unique opportunity to study the 
implications of using technology 
to teach and learn remotely.

“There is a need for 
facts, data and evidence to 
demonstrate the value, or not, 
of the unprecedented way in 
which technology is being 
used to support teaching and 
learning during the school 
lockdown,” she explained.

“We have never had an 
opportunity before for such 
a wide-scale experiment, 
so it is essential that we 
use it to generate evidence 
about the impact and 
e�ectiveness of technology 
at this di�cult time.”

Take part in the survey: 
https://www.research.
net/r/8J8DB87

Not all students 
have equal 
access to online 
provision

Rose Luckin said it is 
essential to generate 
evidence about 
tech’s e�ectiveness 
during the crisis

additional support, and the 
resources available for schools 
to conduct remote learning.”

Simon Carter, marketing and 
propositions director at RM 
Education, commented on the 
new report: “Ensuring access 
to technology needs to be the 
cornerstone of every school’s 
education strategy, and it’s vital 
that all students have access to all 
forms of learning – irrespective 
of their background.”

He urged the more 
disadvantaged schools to 
“take advantage of the 
government’s generosity” in 
o�ering free laptops and 4G 
routers and/or fully funded 
remote learning platforms.

Read the full report: https://
www.suttontrust.com/
our-research/covid-19-and-
social-mobility-impact-brief/

https://www.research
https://www.suttontrust.com/
https://www.suttontrust.com/
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COVID-19 OFFER: FREE SOFTWARE FOR SCHOOLS
Steve Voller, founder of Altuity Solutions, responds to 
questions about the company’s new o�er for schools

WHAT IS THE OFFER?
It’s a free, no-obligation subscription to the 
maintenance features in Altuity’s AltoSites 
so�ware. Schools can use it to manage their 
reactive and planned maintenance tasks.

It’s cloud-based so there’s nothing to 
install locally and we’re providing free 
webinar-based training. Schools can roll 
the so�ware out to any member of sta�.

WHY ARE YOU MAKING THIS OFFER?
The current crisis is hitting the 
independent sector hard. In �nancial 
terms, harder than the state sector given 
independent schools aren’t grant funded. 

This o�er helps schools – at least 
in terms of managing maintenance 
activities – over the (hopefully) short-
term worst impact of this crisis.

WHO IS THIS OFFER FOR?
It’s for bursars and estates teams 
in independent schools from 
pre-prep and above.

HOW WILL IT HELP INDEPENDENT SCHOOLS?
It’s for any school �nding that existing 
maintenance processes aren’t coping 
during the Covid-19 crisis. 

For example, they may be using 
manual processes or spreadsheets to 
track maintenance activities. 

These may be satisfactory with 
closely knit teams working together but 
keeping information easily up to date 
and sharing and reporting on it is much 
more challenging at the moment.

YOU MENTIONED THE OFFER IS ONLY FOR THE 
MAINTENANCE FEATURES. WHY IS THAT?
AltoSites includes other functionality such 
as asset and compliance management but to 
get value from these features schools need 
to be using them on a longer-term basis. 

However, maintenance is a quick win 
so it makes sense to focus on this area.

WHAT MAINTENANCE FEATURES WILL 
SCHOOLS HAVE ACCESS TO?
They’ll be able to record and manage 
maintenance issues such as reactive 
jobs or issues that might ultimately 
be included in a planned preventative 
maintenance programme.

Information can be visually managed on 
maps or, if schools have them, �oorplans.

AltoSites can be used on connected 
smartphones, making it easy to 
record and manage data while out 
in the school or in the grounds. 

Finally, there’s access to the 
dashboard and reports.

IS IT REALLY NO OBLIGATION AND 
WITHOUT ANY TIE IN?
Absolutely. It’s a way for us to help 
schools in these di�cult times. 

Under normal circumstances they may be 
coping �ne but now need some extra short-
term help. Our so�ware can provide that. 

HOW LONG IS THIS FOR AND WHAT HAPPENS 
AT THE END OF THE FREE PERIOD?
The free subscription runs until 30 
September. At any time before it �nishes, the 
school can export its data into a spreadsheet 
and simply walk away. Our job will be done!

IS THIS JUST A SALES GIMMICK?
Not at all. If a school wants to move to 
a paid subscription at the end of the free 
o�er they’re more than welcome to do 
so but there’s no pressure to do that.

There’s a perception in some parts of the 
market and in the public that independent 
schools are awash with cash, which 

simply isn’t the case. As I mentioned, 
the sector has been particularly hard hit 
�nancially by this crisis – more so than 
state or academy schools, in my opinion.

IS THAT ALL YOU’RE OFFERING?
No. I always think it’s pretty bad 
when companies exclude their 
existing customers from o�ers.

Existing AltoSites users have already 
been o�ered free extra dashboard and 

reporting licenses to help them manage 
their data and to share it with colleagues 
who may be working from home or 
rotating on and o� the school site.

 

To see a demonstration of the 
maintenance features in AltoSites and 
learn more about the o�er, register for 
one of our free webinars at  
https://education-webinar.altuity.com  
Alternatively, email us at 
softwareo�er@altuity.com 
W: www.altuity.com 
T: @Altuity

 There’s a perception in some parts 
of the market and in the public that 
independent schools are awash with 
cash, which simply isn’t the case 

https://education-webinar.altuity.com
mailto:er@altuity.com
http://www.altuity.com
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Independent schools ‘accelerating’ 
TPS exit talks, says pensions firm

London school creates hardship fund to help  
parents with summer term fees

Pensions and investment 
organisation Broadstone 
has seen independent 

schools bring forward 
consultations about leaving the 
Teachers’ Pension Scheme (TPS) 
over �nancial worries following 
the Covid-19 outbreak.

The TPS increased employer 
contributions by 40% in 
September 2019, resulting 
in over 100 independent 
schools quitting the scheme.

Neil Barton, head of business 

development, trustee solutions, 
at Broadstone, told IE: “What 
we’ve seen since lockdown is 
an increase in enquiries from 
independent schools that 
are thinking of exiting the 
Teachers’ Pension Scheme and 
need our assistance to do that.

“There were schools that were 
planning to launch consultations 
in September or early next year 
with a view to getting out of the 
TPS either early next year or 
September next year, but now 

they’re thinking of accelerating 
those processes because it’s just 
become more and more critical.

“They’re predicting their 
�nancial situation will become 
increasingly dire because of 
the reduction in income they’ll 
be su�ering from because 
of the lockdown period.

“There were already issues 
around potentially falling pupil 
numbers, but the Covid-19 
situation has accelerated all 
of that and made them worry 
even more about the ongoing 
�nancial viability of the 
independent school sector.”

Barton explained that whilst 
independent schools’ costs 
haven’t necessarily gone up as 
a result of Covid-19, income 

has come down due to fee 
discounts being o�ered to 
parents for the summer term.

Schools are also concerned 
about whether all of their 
pupils will return in the next 
academic year. “Parents that 
own small businesses may have 
been particularly badly hit by 
Covid-19 and therefore may 
not send their children back 
to the schools,” said Barton.

Boarding schools could also 
su�er dips in international 
student numbers. Barton said: 
“I know a lot of boarding 
schools are concerned. O�en, 
they have pupils come from 
overseas – will those pupils 
be able to return? We just 
don’t know at the moment.”

An independent school in 
central London has created 
a hardship fund to support 
parents with fees over 
the coming months.

Many independent schools 
have been continuing education 
with remote learning since 
schools shut on 20 March, 
but questions remained 
about whether parents would 
have to pay full fees for the 
summer term, when their 
children would be at home.

At Eaton Square School, 
for parents who are able and 
wish to pay 100% of the 
fees, the school deducts 25% 
towards the hardship fund to 
help other parents from the 
school. The school will match 
parents’ donations so that 
they automatically double.

There is also a one-o� 
discount of 25% against 
the summer term fees, and 
normal fees for the next 
academic year have been 
frozen, in recognition of 
the economic impact on 
parents of the pandemic.

“The school wants to do 
the right thing by as many 
people as possible,” said 
Sebastian Hepher, principal 
of Eaton Square School.

A parent from Eaton Square 
School said: “I have paid my 
fees and am happy for 25% 
to go to the hardship fund. 
I paid the invoice as soon as 
I got it, because I knew that 
even though we may do the 
whole summer term from our 
homes, the distance learning 
provided by Eaton Square 

would still be excellent.”
The Financial Times reported 

that girls’ school Benenden 
o�ered a 25% discount on 
summer fees, while some 
private institutions, such as 
Eton, have o�ered discounts 
of 30% or more, as well as 
�nancial aid, extended credit 

and future fee freezes.
Julie Robinson, chief 

executive of the Independent 
Schools Council, said schools 
which are able to reduce fees 
will be taking a “signi�cant 
�nancial hit”, but that “long-
term e�ects on schools will not 
be evident until much later”.

Eaton Square School will use the hardship fund to help parents 
from the school who are unable to pay the full fees

“There were already issues [...] but the Covid–19 
situation has accelerated all of that and made them 
worry even more about the ongoing financial viability 
of the independent school sector”
Neil Barton, head of business development, Broadstone

Independent schools 
have o�ered parents 

discounted fees for 
the summer term
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IN SEARCH OF IMMUNITY
CH&CO’s consultant nutritionist and Education Board 
member, Amanda Ursell, talks immunity and nutrition 

I
f you search the internet for foods 
and diets that can help boost your 
immunity, you’ll get back 

suggestions, ideas and promises galore. 
Most though, have no science behind 
them as in reality we can’t ‘boost’ 
our immune system – we can, 
however, eat well to support it. 

There is evidence, for example, that being 
de�cient in certain nutrients can weaken 
our immune responses, which may leave 
us more likely to fall prey to illness and 
possibly to increased severity of symptoms.

There are two questions that come from 
this statement, which need answering. 

WHAT NUTRIENTS ARE ESSENTIAL FOR OUR 
IMMUNE SYSTEMS TO WORK NORMALLY?  
They include: vitamins A, C, D, E, B2, B6, 
B12, folic acid, iron, selenium and zinc. 
For example, we need vitamin A to help 
to keep the linings of our mouths and 
airways in good condition. If we are 
de�cient, the linings can become less 
strong making it potentially easier for 
bacteria and viruses to enter our bodies. 
A de�ciency of vitamin D, on the other 
hand, may increase the risk of infection 
because it plays a role, among other things, 
in stimulating immune cell proliferation 
and regulating antimicrobial proteins.  

ARE WE LIKELY TO BE DEFICIENT IN 
ANY OF THESE NUTRIENTS? 
If we are eating in a healthy and 
balanced way over time, then we should 
be able to reach our recommended 
intakes of these nutrients. 

One exception to this rule, however, is 
vitamin D. In England, the Department of 
Health recommends that we supplement 
with this nutrient throughout the 
winter because we rarely eat su�cient 
vitamin D to meet our needs, and in 
winter months do not convert su�cient 
pre-vitamin D under our skin into the 
active form due to lack of sunlight on 
our skin. Some groups of people, such as 
pregnant women, children under �ve and 
people over 65, are recommended to also 
supplement during summer months. 

Another exception is vitamin B12, 
if following a vegan style of eating. It is 
crucial that a daily supplement is taken 
or that daily foods forti�ed with this 

vitamin are consumed. The Vegan Society 
website (www.vegansociety.com) has 
excellent advice, prepared by registered 
dietitians, for further information. 

A mineral that some people, especially 
women and teenage girls, may be struggling 
to get a su�cient intake of is iron. 

If feeling constantly tired, it is a good 
idea to ask your doctor for a blood test to 
establish whether you have iron de�ciency 
anaemia because as well as exhaustion, it is 
needed for our innate immune systems to 
work well. For instance, iron is involved 
with the process of white blood cells 
called neutrophils killing pathogens. 

WHAT IS A HEALTHY BALANCED DIET? 
The way it is presented di�ers pictorially 
in di�erent countries but essentially the 
Department of Health’s Eatwell Guide 
in England describes things well. It is a 
pictorial expression with descriptions to 
help you get a balance of healthier and more 
sustainable foods. It describes how much of 
what you eat overall is advised to come from 

each food group. Eating in this style can 
help in providing a good intake of essential 
vitamins and minerals (with the exception 
of vitamin D, and B12 if following a vegan 
diet) and support physical wellbeing, which 
research in humans indicates may also help 
our immune systems to work normally. 

In summary, to help our immune systems 
to work normally we need to think about:
● Eating the right amount of 
energy for our needs 
● Having a variety of vegetables 
and fruits each day
● Switch from re�ned carbohydrates 
to wholegrain versions
● Try to have lean sources of protein 
● When including fats in your diets, 
try to have oils such as olive oil and �sh 
oils rather than saturated animal fats. 

Watch Amanda’s video on nutrition  
and immunity by visiting:  
https://youtu.be/6Jq3xSwSx74 
 
W: www.chandcogroup.com/education

Crisps

Raisins

Frozen
peas

Lentils

Soya
drink

Cous

Cous

pasta

Whole 
wheat

Bagels

Porridge

Low fat
soft cheese

Tuna

Plain
nutsnut peas

Chick

Semi

milk
skimmed

Chopped
tomatoes

lower
salt
and
sugar

Beans

Whole

grain
cereal

Potatoes

Spaghetti

Low fat
Plain

yoghurt

Lean
mince

Lower fat
spread

Sauce

Oil
Veg

Rice

Each serving (150g) contains

of an adult’s reference intake
Typical values (as sold) per 100g: 697kJ/ 167kcal

Check the label on 
packaged foods

Energy
1046kJ
250kcal

Fat Saturates Sugars Salt
3.0g 1.3g 34g 0.9g

15%38%7%4%13%

Choose foods lower 
in fat, salt and sugars

Source: Public Health England in association with the Welsh Government, Food Standards Scotland and the Food Standards Agency in Northern Ireland © Crown copyright 2016

Use the Eatwell Guide to help you get a balance of healthier and more sustainable food. 
It shows how much of what you eat overall should come from each food group.

Eatwell Guide

2000kcal        2500kcal = ALL FOOD + ALL DRINKSPer day

Eat less often and
in small amounts

Choose lower fat and

 lower sugar options

Eat more beans and pulses, 2 portions of sustainably 

sourced  fish per week, one of which is oily. Eat less

red and processed meat

                               Potatoes, bread, rice, pasta and other starchy carbohydrates

         Choose wholegrain or higher fibre versions with less added fat, salt and sugar
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Choose unsaturated oils 
and use in small amountsDairy and alternativesBeans, pulses, fish, eggs, meat and other proteins

6-8
a day

Water, lower fat 
milk, sugar-free 
drinks including 
tea and coffee 
all count.

Limit fruit juice 
and/or smoothies 
to a total of 
150ml a day. 

 In reality we can’t ‘boost’ our immune system 
– we can, however, eat well to support it 

Image credit: Public Health England in association with the Welsh government,  
Food Standards Scotland and the Food Standards Agency in Northern Ireland © Crown copyright 2016

http://www.vegansociety.com
https://youtu.be/6Jq3xSwSx74
http://www.chandcogroup.com/education
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facilities

High�eld and 
Brookham Schools 
have announced their 

new all-weather AstroTurf 
pitch has been completed. 

Although most of the schools’ 
pupils are learning at home and 
therefore won’t be able to use the 
pitch, children of the schools’ 
parents who are key workers 
have been able to make use of it.

Furthermore, former pupil 
and current England Hockey 
U18 player Molly Fairbairn 
has been using the Astro 

Key workers’ children make most  
of new all-weather pitch

Canterbury school opens on-site international college

with her father to keep up her 
practice, whilst following all 
social distancing guidelines.

Molly le� the school in July 
2016 and went on to Canford 
School in Wimborne. She starts 
playing for England next month. 

She said: “Sport, particularly 
hockey, was a big part of my life 
at High�eld and Brookham and 
I have so many happy memories 
of being part of a team there. 

“The Astro is a 
fantastic addition.”

The Astro is a full-sized 

sand-dressed hockey pitch, built 
to Federation International 
Hockey standards, allowing for 
two smaller cross �eld hockey 
pitches as well as the full-sized 
pitch. The �oodlights allow 
the schools to train and play in 
the evenings all year round. 

The construction was 

completed by Smith 
Construction, based in 
Lincolnshire, and was 
project managed by Traction 
Sport, based in Dorset.

The all-weather pitch can 
be used not only for hockey 
but for a range of sports 
including lacrosse, cricket, 
football, PE, �tness sessions 
and a�er-school clubs. 

The pitch will also be available 
for local sports clubs, schools and 
the wider community to use.

Phillip Evitt, headmaster at 
High�eld School, said: “This is 
something that has been in the 
making for many years and it has 
certainly been worth the wait – a 
legacy for future generations.”

The King’s School, Canterbury 
has opened its new International 
College building, which it 
said signi�es “a new chapter 
for the institution”.

Teaching students aged 
11 to 16, the school acts as 
a stepping stone for those 
entering the English school 
system from abroad.

Walters & Cohen Architects 
developed the designs for a 
three-storey building that wraps 
around a private courtyard. 

The new building, situated 
next to the historical Malthouse, 
comprises 34 en suite bedrooms 
with boarding for 80 students, 
several �ats for sta�, classrooms 
and specialist teaching facilities.

The landscape connects the 
many elements of the site; a 
civic square shared with the 
Malthouse is a focal point of 
the campus. Domestic gardens 
bound two other sides of the 

college building, and the new 
sports court will be used by 
the college, King’s School 
and the local community.

Cindy Walters, director at 
Walters & Cohen Architects, 
said: “We are so pleased to 
see the students and teachers 
settling in well and enjoying 
their new building. It was 
absolutely crucial for us that 
the new International College 
became a seamless addition to 
the school very quickly, and that 
the design sits neatly within the 
landscape of the existing site.”

“Many of the facilities act 
as a home-from-home for 
the students, so we needed to 
create spaces where they could 
live, study and socialise as 
comfortably as possible. As an 
international college, communal 
spaces where students can meet 
and interact with their fellow 
students are very important, 

which is why we designed 
the building to wrap 
around a central courtyard 
space, with corridors 
that look out onto it.

“Many of the students 
gather here as a meeting 
place, and use it for open-
air presentations, plays and 
recitals. It is a joy to see.”

The international college has 
boarding for 80 students

The building wraps around a private, central courtyard space

Sophie Baber, Brookham headteacher, and 
Phillip Evitt, Highfield headmaster, on the Astro Molly Fairbairn christening the new hockey pitch

“Sport, particularly hockey, was a big part of my life 
at Highfield and Brookham and I have so many happy 
memories of being part of a team there. The Astro is a 
fantastic addition” Molly Fairbairn, England Hockey U18 player
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appointments

Staff appointments
Six independent school leaders taking on exciting new roles this year

ABBOTSHOLME SCHOOL
Simon Ruscoe-Price has had an unusual 
introduction to his new role as headmaster 
of Abbotsholme School. Having started 
in the summer term in April, he is yet to 
meet everyone face to face, with meetings 
taking place over video, due to current 
circumstances. He has over 27 years of 
experience in education as a school leader, 
teacher trainer and pioneer of education 
reform. In India, he implemented a specialist 
international curriculum across a group of 
schools; and he’s worked as a director for 
Wellington College’s Chinese schools.

ELSTREE SCHOOL
Whilst Graham Wootten was supposed 
to start at Elstree School as the new head 
of digital learning in April, he stepped in 
to provide advice and guidance through 
the transition to a virtual school in March. 
Headmaster Sig Inglis said Wootten “could 
not be joining Elstree at a more appropriate 
time”, and they were “extremely grateful for 
his support”. Wootten joins Elstree from St 
Hugh’s School in Oxfordshire, where he was 
IT director and network manager. He has 
many years’ experience in the management 
and development of IT systems in schools.

GLENALMOND COLLEGE
Dr Michael Alderson joined Glenalmond 
College as its new warden just a couple of 
weeks a�er schools were forced to close due 
to coronavirus. He said: “Our pupils and 
sta� have admirably risen to the challenges 
of recent weeks, responding with great 
�exibility and adapting to what has been 
an unprecedented period for everyone.” 
He said he was “particularly impressed by 
the commitment and positive attitude” 
shown by the school whilst preparing for the 
summer term. Dr Alderson has previously 
been deputy head at Durham School.

ABBERLEY HALL SCHOOL
Jonnie Besley will become the new 
headmaster of Abberley Hall School from 
September 2020. He is currently serving as 
deputy head pastoral at Orwell Park School. 
Having taught history and coached sport 
at Dulwich College Prep School, he went 
on to work as head of history and head 
of boarding at Westbourne House before 
joining Orwell Park in 2015. He will be 
joined at the school by his wife, Tessa, and 
their two children. Besley said: “Tessa and 
I were hugely impressed with the school 
throughout the selection process and were 
particularly drawn to its family ethos, the 
warmth of its atmosphere, the manners of 
the children and its stunning rural setting.”

CRANLEIGH ABU DHABI
The current headmaster of Wellington 
Prep School, Adam Gibson, is jetting o� to 
the United Arab Emirates at the end of the 
academic year to become head of prep at 
Cranleigh Abu Dhabi. Gibson was educated 
at Wellington School and returned to lead 
the prep school in 2010, a job which he 
said was “an absolute privilege”. Eugene 
du Toit, headmaster of Wellington School, 
said: “Adam has served Wellington Prep 
School with great loyalty and dedication. 
He has set the highest of standards to both 
pupils and sta�, but has led with compassion 
and empathy. The summer term will 
see the school community appropriately 
recognising Adam’s excellent service.”

THE GLASGOW ACADEMY
Businesswoman Jane Gotts has been 
appointed to the newly created role of 
deputy chair of the board of governors at 
The Glasgow Academy. She is a founding 
partner of GenAnalytics, a specialist 
data consultancy focused on diversity 
and equality in the workplace. She has 
also been a member of The Glasgow 
Academy’s board of governors for the past 
three years. “I look forward to continuing 
to lend my skills and expertise to work 
with colleagues on the board of governors 
and the entire school sta� to achieve the 
ambitions we have both in Scotland and 
internationally to ensure the very best for 
our pupils and their future,” she said.

Simon Ruscoe-Price Graham Wootten
Dr Michael Alderson 
and his wife Emma

Jonnie Besley and 
his wife Tessa Adam Gibson Jane Gotts
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HOW IS COVID-19 IMPACTING 
SUPPLY CHAINS AND PRICES?

allmanhall’s procurement director, Mike Meek, has been 
providing clients with some helpful insights around the 
impact of Covid-19 on supply chains and prices

W
hen considering the impacts of 
Covid-19 upon supply chains, it 
doesn’t require a level of deeper 

philosophical thinking to conclude that 
many businesses are facing unprecedented 
challenges; mainly connected to huge swings 
in demand for their goods or services, which 
in turn have profoundly impacted supply 
chains. 

It is also true that di�erent industrial 
sectors have been disrupted in extraordinary 
ways. The ONS (O�ce for National 
Statistics) March release showed that 

‘Accommodation and Foodservice’ was 
the hardest hit sector at nearly double 
the rate of any other sector. In general 
terms, service providers were worst hit. 
Obvious again, you may be thinking.

Well, less obvious is the fact that most 
supply chains are facing unprecedented 
disruption, that the scenarios faced are 
contrasted and even industry sectors 
sitting at the better end of the GDP 
report have stressed supply chains. 

It is advisable to invest time in developing 
supply chain resilience, having a supply 

chain plan, a clear communication strategy 
and the agility to complement it. 

Two sectors are starkly demonstrative 
of this. Firstly, the foodservice sector 
which has experienced a huge drop in 
demand, a challenged top line leading 
to cost pressure, cash�ow challenges, 
excessive inventories, largely inactive 
operations, and uncertainty regarding if, 
how and when the recovery will happen. 

Contrast this to suppliers of PPE or 
where capacity is constrained by a steep 
increase in demand, with volume requests 

at many thousands of times above normal, 
causing a massive strain on manufacturing 
plants and distribution facilities, 
workforce hiring, future planning and, 
very noticeably, inventory shortages.   

Covid-19 has not just impacted single 
suppliers, but all segments of the connected 
supply chain from growing, production, 
warehousing, distribution and the consumer.    

In relation to food markets, a surge in 
retail demand is driving up some prices, 
particularly for fruit and vegetables. 

Other factors include household 

stockpiling of fruit due to shortage concerns 
and attempts to boost immune systems; 
restricted borders and travel disrupting 
supply chains; some weather-related 
shortages plus seasonal change, which can 
be a volatile time of year for quality, even 
aside from these extreme circumstances. 

Fears of labour shortages in 
heavily e�ected regions and lack of 
temporary seasonal farm workers in 
the UK may also impact prices.

British consumers prioritising cheaper 
protein items when in lockdown has led 
to signi�cant demand surges for cheaper 
protein items such as chicken and eggs. 
Shortages of �our are being driven by the 
enthusiastic demand for home baking.

But for the reasons identi�ed not all 
prices are rising, some are falling.

The dairy industry faces challenges as 
a result of a collapse in the foodservice 
sector with falling demand and prices. 
There is increased demand for cheaper 
beef cuts such as minced beef. These 
increases in retail sales are failing to o�set 
losses from the foodservice sector.

Household stockpiling is easing which 
should help provide a clearer picture of 
overall demand and how much volume 
has been gained within the retail sector 
to counter the losses in foodservice.

Countries are focusing on food security 
and domestic production. This may 
impact future supply and demand patterns 
for the UK and extend to other key 
components such as essential non-food 
packaging items and PPE. The virus is 
impacting countries at di�erent times and 
at di�erent stages of infection. As a result, 
commodity markets remain uncertain as 
varied responses impact supply chains. 

The long run balance between low 
cost production and shorter localised 
supply chains requires close attention.

allmanhall can benchmark and optimise 
your food costs. Contact us or visit 
allmanhall.co.uk for details

 Covid-19 has not just impacted single suppliers, 
but all segments of the connected supply chain 
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School Calendar, 
Sport & Co-Curricular 
Management Systems

visit www.misocs.com
contact sales@misocs.com

“SOCS has contributed massively to the organisation and structure of the whole school.”

Jo Morgan-Hughes
Director of Sport, Millfield Prep School

http://www.misocs.com
mailto:sales@misocs.com
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exam boards

‘Now, more than ever, every 
decision is worth examining’

Should exam board choice be more closely 
questioned, asks Hilary Moriarty

Some conversations, for better 
or worse, you never forget. 
Maybe it was a shock at the 
time and the recall is vivid 
– true in this case. Maybe 

new and surprising developments raise 
the ghost. And yes, that is also true.

I recall from a very distant past talking 
to two young women my own age, the 
three of us temporarily corralled in a 
book-laden outer o�ce, waiting for an 
interview with the formidable professor 
behind the big oak door. That interview 
would decide whether we got places 
to study English in Oxford, or not.

We eyed each other. There were so 
few places for women to read English at 
Oxbridge back in the day; the competition 
was �erce. I later realised how well my 
fellow applicants sabotaged my day. I went 
in for the interview rattled and unnerved.

“Where do you go to school?” one asked.
“Denbigh Grammar School,” I said.
“Never heard of it. What subjects 

are you doing for A-level?”
“English, Latin and history.”
“What board?”
“Pardon?”
“What board, the exam board 

which sets your A-levels, we do 
Oxford and Cambridge, it’s much 
the best. What board do you do?”

I had no idea. It had never occurred 
to me to ask. A vague recollection of a 
paper plus an even vaguer recollection 
that Wales did indeed have its own 
examination board prompted my response.

“The Welsh exams board – 
WJEC, I think it is,” I replied.

A blank stare, then big shrugs of 
shoulders. Then, with what appeared to 
be relief, “Never heard of it – it’s probably 
not as good as Oxford and Cambridge.”

End of conversation. Whatever I said at 
the following interview, I did not win a 
place at Oxford. I am completely convinced 
that my interlocutors did (though I sooo 
hoped they wouldn’t). I was slightly ba�ed 
that anyone should think one A-level board 
should di�er in any material way from any 
other. How could that be fair, to anyone?
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exam boards

It made me wonder, when is an A-level 
not an A-level? Or rather, when is one 
A-level worth less than another?  

We are all of us impressed by the highest 
grades plus reasonable modesty – “Very well 
thank you – straight A’s! I was very lucky,” 
and if they come for the most ‘di�cult’ 
subjects, well, double the kudos. I have a 
son-in-law with a degree in French and 
Japanese. You may imagine which, in a 
casual conversation, is the subject likely 
to provoke interest and admiration.

But if you are in the business of education, 
there’s an added dimension to this kind of 
discussion. Britain rejoices in more than one 
examination board setting the papers for 
our young scholars at A-level and GCSE. 

Any school o�ering a wide range of 
academic subjects at these levels may 
�nd their heads of subject have opted 
for a particular examination board, for 
whatever reason, and the discussion of 
which and why is both interesting and, 
quite possibly, fraught. If you are a head 
of department, how do you decide which 
board, and who challenges/approves/would 
have the power to do anything about it 
if they didn’t like your decision? Are you 
ever asked to justify your choice? In short, 
does it matter and does anybody care?

As a head of department, wherever I 
went, I simply let the English department 
carry on regardless with whichever board 
they had chosen whenever it was last 
discussed. Changing board probably meant 
a whole new stock cupboard for di�erent 
texts and busting the budget at a stroke. 

But I knew of schools where a change 

of HoD meant a wholesale ‘chuck it 
and change’ exercise, which might have 
been refreshing but, equally, was quite 
likely to have members of sta� clutching 
their old texts and losing good holiday 
time to mug up the newbies. And I do 
remember committing to teaching before 
even reading The Mill on the Floss and 

having to mug it up in two days, ready to 
start with a class on Monday. Madness. 

But even while I was thinking The 
Remains of the Day would have been 
shorter and a quicker read, I also thought 
it was my job – the English department’s 
job – to have on their A-level syllabus 
‘the big guns’: Chaucer and Milton and 
Dickens and Eliot et al. It was, I thought, 
an A-level English class, not a book club.

On re�ection, was I right? Was it my job 
to seek out erudite texts and go for the exam 
board still setting the big Eng Lit guns, 
rather than the late 20-century approachable 
sirens? Was it my job, e�ectively, to make 
it di�cult for my candidates to get an A in 
A-level English, if they could more easily 
get the grade with a quick smash and grab 
o�ered by a di�erent board dangling luscious 
light and slight texts? A list of 10 poems, not 

two ‘books’ of Paradise Lost? A 20-century 
novel, not one of the great classics?

As the pressure on pupils, parents, 
teachers, HoDs and schools has increased 
in recent times, departmental decisions 
are stress tested at every turn. 

Now, more than ever, every decision 
is worth examining. And in pursuit of 
their own interests – ie customers – the 
examination boards know they may tempt 
an HoD with promises of great, possibly 
short, texts, which will be miraculously 
easy to teach, and great results will follow.

So the boards want our custom, and the 
parents and pupils want respectable results 
for everyone, and spectacular for some, 
and maybe that could breed a ‘race to the 
bottom’ in terms of what the exam papers 
demand and how rigorous the marking 
will be – and it comes down to, ‘What do 
you want? What do you really want?’

I wonder how o�en an HoD is called 
to account not for the results their pupils 
have achieved, but for the examining board 
the department has chosen? Do governors 
ask which board and why – how does it 
compare with the others for A grade?

Obviously, governor scrutiny of exam 
results is a valuable part of the system, and 
I have experienced that kind of scrutiny 
as an HoD and now as an interested 
governor myself. But could we be more 
thorough? Less frequent is the kind of 

detailed enquiry which includes the 
department’s choice of board or compares 
results information between boards.

In general, walls come down brick 
by brick, with wear and time and 
natural attrition. But sometimes change 
can produce a short, sharp shock. 

When universities start for their own 
interests to o�er places without reference 
to grades in exams passed, we must wonder 
why we are bothering with the exams 
at all? Let a reference cover a two-year 
post-GCSE study of anything which takes 
your fancy to con�rm your interest and 
capacity to learn, and let admission be the 
same kind of choosing as is done at 11.

And if Covid-19 means the universities 
dispense with the exam results this year, 
maybe exams really have had their day?

Gosh… 

 When universities start for their own interests to offer places 
without reference to grades in exams passed, we must wonder 
why we are bothering with the exams at all? 
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The value of service, 
philanthropy and community 
action during a pandemic

The outbreak of coronavirus 
has led to unprecedented 
changes in our schools. 
Engaging students, parents 
and teachers in service 

activities can help regain a sense of control, 
enabling them to practically rea�rm their 
values, and strengthen relationships through 
action. It is also symbolically important 
that schools who claim to place service 
learning at the heart of their educational 
philosophy, do not leave it forgotten or 
sidelined from their online curriculum.

My kitchen window looks over the �ower 
beds of the Sevenoaks School almshouses; 
yet, until the coronavirus outbreak, I 
didn’t know the elderly neighbours I saw 

gardening by name. Whilst they have 
been pleased to receive support from 
our sta� volunteer team in the shape of 
shopping trips and prescriptions, alongside 
Easter cards and letters from students, it 
has been invaluable for me to �nd new 
caring ‘grandparents’ on my doorstep. 
The same is true for many others.

SERVICE IN SCHOOL 
The crisis brings a time for independent 
schools to re�ect on the reason for their 
existence. Sevenoaks School was founded in 
1432 by William Sevenoke as a free grammar 
school, with the almshouses founded as part 
of the school with the purpose of providing 
accommodation to local people in need. 

Amidst the transition to online learning 
during lockdown, it has been important for 
us to consider our history, and ensure that 
whilst supporting our own students, we look 
to our partner schools and organisations 
to see how we can together support the 
needs of local people during this crisis.

Schools across the country have been 
re�ecting on what resources they have to 
o�er, whilst also o�ering an education to 
our students in crisis response. This has 
stretched from catering items being sent 
to local food banks, to accommodation 
being o�ered to the NHS and technology 
departments leading the production of 
personal protective equipment (PPE). 
Indeed, many independent schools across 

The crisis brings a time for independent schools to reflect 
on the reason for their existence, says Cat Davison, 
director of service and social impact at Sevenoaks School

service learning

The historic Manor House at Sevenoaks School
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the country are consistently engaged in 
valuable partnership work; however, this 
crisis has driven schools to ask, have we done 
everything we can to help others in need? 

ENGAGING THE SCHOOL 
COMMUNITY TO HELP LOCALLY
With the parents, students, sta� and 
alumni behind them, schools can be 
a potent force for social good. 

We’re working closely with the Sevenoaks 
District Council, national groups such as 
Mind and Age UK, alongside local groups, 
to identify key needs. We have held a 
weekly collection with a shi�ing shopping 
list, raising awareness amongst the school 
community of the work and impact of a 
particular local charity at the same time, 
with support growing each week. We also 
partnered with Care for our Community 
Sevenoaks to lead an online communications 
project, which led to the rehoming of 
numerous smartphones, tablets and laptops, 
enabling community members to become 
reconnected with the outside world.  

In this process, it is vital to �nd space 
for student engagement and leadership. 
Whilst the school plays an instrumental 
part as a role model for the service ethos 
it hopes to inspire in its students, it is also 
important that students feel involved in 
the service process, rather than potentially 
creating a sense of disempowerment or 
insigni�cance. This could be as small scale 
as encouraging students to design posters 
to promote collections, enabling them 
to research local organisations online, or 
asking students to create weekly community 
newsletters, podcasts or video updates. 

Many service projects such as partnerships 
with local refugees or care homes can 
continue, with students using their creativity 
to �nd strategies to work alongside their 
partners to take their projects online, or 
plan for future activities. Giving space for 
students’ leadership is key – especially as 
students are familiar with online spaces 
and navigating dialogues of change 
within it. New service initiatives may 
emerge, such as think tanks for NHS 
support, knitting or bingo partnerships, 
or creating cookery books using simple 
equipment and basic ingredients.

SUPPORTING THE SCHOOL 
COMMUNITY 
Many schools will have members of their 
own community who are themselves being 
shielded from coronavirus and need support; 
many sta� members will be in isolation 
and will bene�t from a kind note as much 
as their elderly neighbours. Focusing on 
the potency of all our actions for social 

and environmental change continues to 
be central, rather than constricting service 
to a ‘placement’ form, it should rather be 
instilled as a way of viewing the world 
and acting within it, inseparable from the 
pastoral and academic aims of the school. 

ENGAGING STUDENTS GLOBALLY
Many students will have suggestions for 
their own initiatives, and there is great 
value in supporting them to become a 
reality – whether a lockdown concert 
including music groups from the whole 
community, or online origami lessons. 

It certainly presents a valuable creative 
and critical thinking challenge for students 
to consider how they can make a positive 
impact whilst keeping their distance, 
following safeguarding rules and when 
they live in di�erent time zones. 

Indeed, recognising the di�erent 
communities that students inhabit is 
important; the di�ering experiences of 
the pandemic could be shared through 
journalism. Connecting with global 
partnership links can also bring the global 
impact of the crisis to life – our students 
have been able to fund a community 
kitchen delivering to the elderly in 
the hills of Suurbraak in South Africa, 
create community hygiene stations 

and textbook loaning systems across 
nine libraries in Ghana, and support 
remote learning for girls living in the 
remote Atlas Mountains in Morocco. 

Schools can also use this period to 
strengthen the theoretical understanding 
students have of social issues and enacting 
social change. Teachers could o�er a 
reading list of famous biographies such as 
Nobel Prizewinner Wangari Maathai’s 
autobiography Unbowed, describing 
her journey leading the Green Belt 
Movement, alongside key texts unpicking 
the ongoing crises people su�er across 
the world regardless of coronavirus. 

Ultimately, when students look back at 
this period, we should hope that they will 
be able to remember what the school did to 
support their community; we should also 
hope that this sets a precedent for the actions 
they take in their later lives, enabling them 
to create a local and global society that is 
permanently a fairer and safer place for all. 

Together with EduSpots, Cat Davison 
has developed two online courses 
focused on local community action and 
global development, for use by schools 
during the Covid-19 outbreak. 
Details can be found by visiting:  
www.eduspots.org/onlinecourses

 Ultimately, when students look back at this period, we should 
hope that they will be able to remember what the school did to 
support their community;  we should also hope that this sets a 
precedent for the actions they take in their later lives 

service learning

Lockdown can present a creative thinking challenge for 
students in how they can make a positive impact at a distance

http://www.eduspots.org/onlinecourses
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pupil voice

Why really listening is important
Steve Dixon, second master at the Royal Hospital School, says 
schools should develop pupil voice to increase engagement and 
allow them to take ownership of their school

The idea that ‘children should be seen 
and not heard’ is as anachronistic 
to school life today as writing on 

slates or the dunce’s cap. Education is no 
longer something that is done to children; 
it is a process in which they take an active 
part and, by extension, for which they 
take greater personal responsibility.

A signi�cant aspect of this development 
has been the rise of pupil voice. Pupil voice 
is the umbrella term for the many ways in 
which children can make their views heard 
and feelings understood at their school. 

It can range from casual conversations 
with teachers to more formal settings such 
as a school council. However it is done, the 
key to success is that pupils have con�dence 
that they will get a fair hearing and that 
their views will be taken seriously.

From casual conversations 
to formal committees 
At my own school we use a number 
of ways to make pupils’ voices heard. 
The majority of pupils will make use of 
the strong pastoral system which gives 
each child access to a number of trusted 
adults: tutor, matron, housemaster or 
housemistress, to whom they can talk. 

Beyond that, we have a number of other 
forums where pupil representatives meet 
with sta�, including house councils which 
work at a day or boarding house level, a 
food committee, a philanthropy committee 
which takes the lead on the pupils’ charitable 
endeavours and an international pupils’ 

committee which considers those issues 
pertaining particularly to our overseas pupils.

Our library committee gave useful and 
considered input to the plans for our recent 
refurbishment of that space. The pupils 
enjoyed seeing the tangible outcome of their 
views. Our e-council provides feedback on 
our online systems. They regularly debate 
our rules on mobile devices and came 
up with our iPad code of conduct which 
describes how pupils should use tablets 
in classrooms. They even persuaded the 
bursar to upgrade the school’s bandwidth 
– a decision that came with a signi�cant 
price tag. Our eco-committee have been 
hugely active in promoting the sustainability 
agenda which has included removing plastic 
water bottles from packed lunches and the 
introduction of ‘meat-free Mondays’.

School councils
The school council meets every half-term. 
It has members elected from each house 
and across the full age range to ensure 
as wide a representation as possible. 
They have considered all sorts of issues 
that concern pupils: rules, school uniform, 
chapel attendance, provision of activities 
and even the direction of capital spending 
on facilities have all been discussed. I have 
been impressed by the maturity displayed 
by the pupils on these occasions. Inevitably 
there have been requests for the impossible 
but over time this has tended to provoke 
irritation rather than amusement from the 
majority. They recognise the opportunity as 

precious and want to deal with realistic and 
constructive ideas rather than pipe dreams.

Survey data
Seeking pupil voice through online surveys 
has never been more important than now, 
when the school is operating remotely due to 
the Covid-19 pandemic. This is something 
our pupils are very used to as we regularly 
use online feedback to seek their views. 

We even ask for anonymous pupil 
feedback on our teaching as part of our 
annual appraisal process. This caused an 
understandable degree of nervousness 
when �rst introduced but the reality is that 
the pupils know best how e�ectively we 
are teaching them, and their feedback has 
been incredibly positive and constructive.

Results
I have enjoyed watching pupil voice 
develop and I think there are a number 
of factors which have contributed to the 
success we have seen. The pupils appreciate 
the trust we place in them when we ask 
for their views and this allows them to 
rise to the challenge of responding in 
a responsible and positive manner.

Representatives on the various councils 
understand that they must articulate the 
views of their constituents and not just 
their own opinions. They understand 
that just because they ask for something, 
it doesn’t mean they will get it (although 
it is good to be able to say yes when 
we can). Asking pupils to feed back to 
their houses on the reasons decisions 
have been made makes it a really useful 
two-way process and has improved 
communication between the school’s 
management and the wider pupil body.

The development of pupil voice has seen a 
commensurate increase in engagement from 
pupils, a willingness to take ownership of 
their school and provide leadership. They do 
this without expectation of reward (although 
we do run an annual pupil voice barbeque). 
I have enjoyed being able to step back at 
school council meetings as the pupils are 
able to run things e�ectively themselves. 

And �nally, pupil voice hasn’t ended just 
because the school is closed. I look forward 
to attending the �rst remote meeting of the 
council via Microso� Teams next week. 

Nelson, the year 13 house at the Royal Hospital School, topped with a model of HMS Victory



Emergency 
Management 

Specialists

You have just received a call from a very upset parent who has seen  
a picture on social media of your school bus following what looks 

 like a serious collision. Can you confidently  answer these questions?

Our Network:
We are privileged to have worked for a number 
of years with local and national agencies,  
and have built up an important network,  
spanning police, fire and rescue services,  
the Department of Communities and Local 
Government, and The Cabinet Office. 

for a confidential no commitment discussion on how we might help.

Our Advice:
• Is based on national and international best practice.
• Ensures that your emergency response plan dovetails into local emergency support services.
• Limits damage to the commercial interests of the school.

Hyper connectivity in a world of social media means that now more than ever, one bad  
decision can have serious consequences. 

WHAT IF?

Is your Emergency Plan actually fit for purpose? 
Our impact focused approach provides a clear, simple  response for different emergencies:

What 
would 
you do 
first?

Our Services

Go to the 
scene,  

or lead from  
the school? 

Panicked parents, 
emergency services, the 

media – how do you 
manage them all?

Can you  
prevent  

rumour and 
panic back at 
the school?

How well 
would 

you cope?

Health Checks
• What are your risks?
• How well would you cope?

Prevent
• Do you safeguard  
	 from	radicalisation?
• Are you prepared for  
	 Channel	Panels?
•	Do	you	need	case	support?

Training & Exercising
•	Are	your	plans	embedded?
•	Have	they	been	tested?

Business Continuity
• Could you recover from  
	 losing	your	building?
•	How	long	would	it	take?

Plan Writing
•	Are	your	plans	usable?
•	Could	other	staff	follow	them?

Testimonial

“We suspected 
that we had a fairly 

strong emergency 
plan in place, but we 

knew that the plan 
was only part of it 

and that we needed 
to exercise and train 

to ensure we could 
respond properly.”

Samantha Sawyer,  
Head Mistress,  

Staines	Preparatory	School

Log Books
•	Do	you	know	how	to	log?
•	Would	your	logging	 
	 protect	you	in	court?	

Business 
Continuity

Offsite  
Emergency

Onsite 
Emergency

Dynamic 
Lockdown

Contact Us:  info@appliedresilience.org   |   0333 011 8220   |    www.appliedresilience.org

mailto:info@appliedresilience.org
http://www.appliedresilience.org
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LGBT teachers

Courage in the classroom
Dr Catherine Lee, deputy dean for education at Anglia Ruskin 
University, says there is important learning about LGBT inclusion 
to be explored by school leaders, governors and policymakers

There are an estimated 50,000 lesbian, gay, 
bisexual and transgender (LGBT) teachers in 
UK schools. There have been helpful legislative 

developments to improve LGBT inclusion such as 
The Equality Act (2010) and The Equal Marriage Act 
(2015), which have both contributed to safeguarding 
LGBT sta� and their families from discrimination.

However, LGBT teachers still report that equality 
laws do not necessarily help them feel any more 
safe and secure in the classrooms and sta�rooms 
of UK schools. They o�en �nd themselves in a 
‘don’t ask, don’t tell’ relationship with their schools, 
where they hide their personal lives completely in 
exchange for so-called tolerance from others.

Schools have long been challenging workplaces 
for LGBT teachers. Section 28 of the Local 
Government Act between 1988 and 2003 prevented 
teachers from promoting homosexuality as a 
‘pretended family relationship’ and le� most LGBT 
teachers thinking they would lose their jobs should 
their sexual identity be revealed at school. 

The most worrying development is the recent 
school gate protests about the inclusion of LGBT 
relationships in RSE from September 2020. In 2019 
some parents and people in faith communities, most 
notably in Birmingham, protested outside school gates 
opposing the e�orts of schools teaching about LGBT 
people through the No Outsiders programme. 

The protests were so disruptive that one school, 
Anderton Park, successfully applied for an injunction 
to prevent future protests taking place in the immediate 
vicinity of the school. Andrew Mo�att, a gay teacher at 
nearby Park�eld School, received death threats for his 
No Outsiders work and needed to be escorted to and 
from school by the police. This shows that the mere 
mention of sexual and gender identities in school still 
has the potential to create moral panic in parents.

The UK’s only leadership programme for 
LGBT teachers, Courageous Leaders, began in 
2016 and has supported over 50 LGBT teachers 
to apply for, and achieve, school leadership 
roles as their out and authentic selves.

The Courageous Leaders programme pairs LGBT 
aspiring leaders with an LGBT mentor for a year and 
through leadership training days that directly address 
the issues facing LGBT teachers, works with them 
to achieve success. Set up by Essex headteacher Jane 
Robinson, with school leaders in the East of England 
and Anglia Ruskin University, Courageous Leaders 
attracts teachers from as far a�eld as Ayrshire, Bristol, 
Yorkshire and Norfolk. In 2019, two teachers even 
joined the programme remotely from China.

During the programme, the leaders regularly speak 
about their positive and negative experiences of teaching. 

As one of the leaders of the programme, it struck me 
that there was important learning about LGBT inclusion 
for school leaders, governors, policymakers and other 
teachers from these powerful personal testimonies, and 
so the idea for the book Courage in the Classroom: 
LGBT Teachers Share their Stories was conceived. 

The accounts in the book re�ect on the classrooms and 
sta�rooms of state and independent schools, in primary 
and prep schools, in sixth forms and in early years.

The stories are varied. One teacher describes 
receiving homophobic abuse in the rural English 
countryside, whilst another explores subverting ‘hetero 
and cisnormative’ power structures in London. 

Each LGBT teacher has written about what in 
education is most important to them. Some teachers 
present a historical perspective and celebrate how things 
have changed for the better in schools. Others talk about 
the importance of safe spaces for LGBT teachers, of 
being roles models for young people, and of individual 
struggles to �nd out and assert who they really are. 

For some teachers, the accounts have clearly been 
extraordinarily painful to write. For others they have 
been cathartic, or empowering. For most, this is 
the �rst time they have told their story publicly and 
certainly the �rst time it has appeared in a book.

The book also re�ects on the reasons for 
the phenomenal success of the Courageous 
Leaders programme. Drawing on the 
testimonies of the programme’s alumni, I have 
examined the way in which the programme 
has impacted those who have participated.

Practical recommendations conclude the book, 
outlining what schools can do to create a safe and 
welcoming workplace for LGBT teachers and 
other sta�, LGBT pupils and LGBT families.

You can order a copy of the book on Amazon and 
apply for the Courageous Leaders programme by 
visiting www.courageousleaders.org.uk

“Schools have 
long been 
challenging 
workplaces for 
LGBT teachers”

There are an estimated 50,000 LGBT teachers in UK schools
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pre-prep

Educating pre-prep  
children during lockdown

Children between two and seven could suffer the most 
from any extended lockdown, says Victoria Playford, 
headteacher at The Mulberry House School in London

We have heard a lot about how 
GCSE and A-level students 
have been a�ected by the 

extraordinary times we are living through, 
but I believe it is children at the other end 
of the scale who could potentially su�er the 
most from any extended lockdown. This is 
because the learning children do between 
the ages of two and seven forms by far the 
most important stage of their education. 
It is in these years that we help to lay the most 
fundamental building blocks on which their 
future learning and educational success lies.

Reading, writing, social skills and 
interaction, a love of making things and 
learning how to harness their imaginations 
are all skills and talents which we aim 
to nurture in these younger years. 

Equally, children learn for the �rst 
time to be independent outside of the 
home and start to �ourish and blossom 
as their own person. The progress made 
between two and seven is rapid and 
transforms children from toddlerhood, 
when they are heavily reliant on adult 
supervision, to the brink of their junior 
years, when the majority are becoming 
responsible and independent children.

At the school I lead in north-west London, 
some of our younger age group in the early 
years foundation stage (two- to �ve-year-
olds) are still getting used to being in 
school for the �rst time, while others are 
preparing to transition to another school 
a�er a 4+ assessment. At the upper end 
we have year 2 pupils who have already 
secured places at their chosen prep schools 
and year 1 pupils who are preparing for 
their 7+ exams in the next academic year. 
All of them are at very di�erent stages 
with di�erent learning priorities.

But for now, almost all of our pupils 
(except for the children of key workers) 
are at home with their parents. For many 
of them, this is a di�cult and confusing 
time. For some of our younger children, 
there is a very real concern that they will 
quickly forget about school and the familiar 
faces of their teachers and friends, while 
many of our older children are concerned 
about missing out on vital preparation 

for their next schools. So how do we 
�nd a way to challenge and educate all 
of them during these stressful times?

Setting out a routine and some 
standardised rules has been a vital �rst 
step. All of our children are expected 
to be in uniform for school registration 
at 8.45am. Putting on their uniforms 
helps children to ‘be in the school zone’, 
mentally prepared for the day ahead.

Every day, each class teacher sets out what 
is expected for the day and what their pupils 
will be covering. Time with the teacher at 
the beginning and end of the day provides 
a vital link to school and helps the children 
prepare for the day ahead and for the next 
day. For the older children, it helps them to 
be more independent as they are encouraged 
to consider and plan their own resources.

For our younger age group, learning 
through play is vital and it is really important 
to maintain as much of a sense of normality 
as possible. Although they are too young 
to follow formal lessons live via our remote 
platform, we are ensuring we �lm messages 
from their class teacher and that they have 
a chance to take part in weekly show-and-
tell sessions with the rest of their group. 

We suggested a dra� timetable to parents, 
which mirrors the learning their children 
have been doing in school, and suggested 
themes and activities. We also ask these 
young children to set up a desk at home just 
like they do at school and to pick �ve rules to 
share with their parents. Setting their own 
rules helps to give them ownership of their 

‘school day’ and develop 
a sense of justice when 
the rules are broken.

We learnt very quickly 
that there was a demand 
for live learning from 
our older pupils so now 
our years 1 and 2 follow 
a core live learning 
programme with a 
number of live lessons 
a day. Reception class 
also have opportunities 
for live learning.

Pupils and parents 
are o�ered live Zoom calls to motivate 
the children and reinforce behaviour 
expectations. I believe one of the most 
helpful things we can do for parents is to 
set out these expectations and learning 
goals for their children very clearly. 

This helps to take pressure o� parents 
as it is still the school and the class teacher 
who are setting the boundaries.

Supporting school learning is a huge 
ask for parents, almost all of whom have 
no formal teacher training. Instead of 
expecting them to be faced with mammoth 
learning responsibilities, we are therefore 
concentrating on looking at speci�c learning 
intentions for the week and suggesting 
they focus on achieving three things.

Children have faced the new challenges 
with remarkable resilience, and I am in 
awe of the e�ort and dedication of their 
parents, o�en both of whom who are 
balancing their own work with looking 
a�er their children. We have found it is 
more important than anything for the 
early years to be social and interact as 
much as possible with their peers and their 
class teacher while the older years enjoy a 
more structured day, live learning and the 
responsibility of independent learning.

Each week, we will be reviewing what 
works, what does not work so well and 
how we can adapt. Children’s wellbeing 
will be at the heart of everything we do 
to ensure they are supported and still feel 
they are a valuable part of the community 
even when we cannot all be together. 

The Mulberry House School aims to nurture 
skills such as reading, writing and harnessing 
the imagination in pupils’ younger years



CORONAVIRUS
Advice on how to combat coronavirus (Covid-19) 
Supplied by gov.uk

THE ADVICE FOR ANYONE IN ANY SETTING 
IS TO FOLLOW THESE MAIN GUIDELINES

The most common symptoms of coronavirus 
(Covid-19) are recent onset of a new 
continuous cough and/or high temperature. 

If you have these symptoms, however mild, stay at 
home and do not leave your house for seven days 
from when your symptoms started. You do not 
need to call NHS 111 to go into self-isolation. 
If your symptoms worsen during home isolation 
or are no better a� er seven days, contact NHS 111 
online. If you have no internet access, you should 
call NHS 111. For a medical emergency dial 999.

Wash your hands more o� en than usual, for 20 
seconds using soap and hot water, particularly a� er 
coughing, sneezing and blowing your nose, or a� er 
being in public areas where other people are doing so. 

Use hand sanitiser if that’s all you have access to.
To reduce the spread of germs when you cough 

or sneeze, cover your mouth and nose with a tissue, 
or your sleeve (not your hands) if you don’t have a 
tissue, and throw the tissue away immediately. 
Then wash your hands or use a hand sanitising gel. 

Clean and disinfect regularly touched objects and 
surfaces using your regular cleaning products to reduce 
the risk of passing the infection on to other people. 

At the current time and based on our understanding 
of what is known of Covid-19 and other similar 
respiratory viruses, it is likely that older people 
and those with chronic medical conditions may be 
vulnerable to severe disease. As more information 
emerges, recommendations may change. 

PREVENTION

TREATMENT

WASH HANDS 
OFTEN WITH 

SOAP

AVOID 
TOUCHING 
YOUR FACE

DISINFECT 
OBJECTS AND 

SURFACES

AVOID CLOSE 
CONTACT 

WITH PEOPLE

STAY HOME AVOID 
CONTACT 
WITH SICK 

PEOPLE

NO VACCINE 
TO PREVENT 
2019-NCOV

NO SPECIFIC 
TREATMENT 
FOR 2019-

NCOV

DRINK PLENTY 
OF LIQUIDS

TAKE PAIN 
AND FEVER 

MEDICATIONS
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school spotlight

Once a week pupils visit the school’s own outdoor education centre for activities such as bushcraft
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olds. It is one of only 15 schools in the 
UK to do so. Sturdy says the traditional 
model of formal assessments at 16 is 
“enormously stressful” for children.

He explains: “There are, as anybody 
knows, multiple intelligences and multiple 
ways of doing well, and we feel that an 
alternative method of assessing pupils’ 
abilities and potentials has to be worth 
exploring. IGCSEs don’t � t the bill because 
they’re still based largely on � nal exams but 
the MYP does in that it is teacher-assessed.

“It’s an inquiry-led programme so 
it’s based on asking questions. It teaches 
thinking skills so that children become 
lifelong learners with a global outlook, a 
sense of mission and of wanting to give 
something back to society. I think all 
of those things are really important.

“We think for some students, in particular 
students with learning di�  culties, it’s a 
far superior way of demonstrating their 
abilities. We think it is, especially given 
what’s happened with GCSEs this year, 

Founding year: 2016
Number of pupils: 60
Number of sta� : 12 
Pupil age: 11–16
Fees per term: £3,000–£4,000

Five numbers

Marching to the
beat of their 
own drum

Having questioned the necessity of formal exams in the 
modern world, Wo� on House International School is 
following its own path, and more and more families 

are reaping the benefi ts, writes Jo Golding

Whilst schools across the 
country are getting to 
grips with teacher-
assessed grades, 
one independent 

school in Gloucester is ahead of the curve.
“It’s very ironic that what teachers 

are being asked to do now for GCSE 
results for the summer is exactly what 
the MYP asks teachers to do,” says Dr 
Daniel Sturdy, principal of Wotton 
House International School.

The school teaches the Middle Years 
Programme (MYP) of the International 
Baccalaureate (IB) for 11- to 16-year-

school spotlight

WANT TO PUT 
YOUR SCHOOL IN THE SPOTLIGHT?

Email jo.golding@wildfi recomms.co.uk

Wotton House Internationalʼs main school site in Gloucester
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school spotlight

a really serious alternative to GCSEs.”
An ‘e-Assessment’ option is now 

available with the MYP, but the 
school hasn’t explored it yet. 

Sturdy says: “They’re very highly 
thought of and are regulated by Ofqual, 
but to some extent they are the IB 
trying to o�er certi�cates to make them 
more similar to GCSEs, whereas what 
we like about the IB and the MYP is 
that it’s very di�erent from GCSEs.

“We’ve been able to place our students 
who have graduated so far on the basis 
of teacher assessments and very detailed 
reports that we send without having to 
get the certi�cates that you would get 
from the eAssessment. So while they look 
good and we will explore them in the 
future, I don’t think they’re essential.”

As an alternative school, it hasn’t always 
been plain sailing. Originally named 
Gloucestershire International School, 
Sturdy’s company (International Village 
Education) bought the school in 2016 
and opened the new Wotton House 
International School that September; 

however, it didn’t meet Ofsted’s independent 
school standards until November 2019.

“We were trying to meet the Ofsted 
criteria for the independent school 
standards and the IB World School 
standards, and that was a big task for a 
small school taking on children who hadn’t 
been able to �nd secure places in other 
schooling systems,” Sturdy explains.

“We were also at the same time trying to 
be true to our own name as a progressive 
school, which meant o�ering a lot more 
�exibility.” The school o�ers a �exi-
schooling option, where parents educate 
their children at home for part of the week.

“In retrospect, we probably took on 
too much too soon. We were a very 
small team at the start and we had to 
improve very quickly,” Sturdy re�ects.

The hard work paid o� because the 
school has now met all of the independent 
school standards by Ofsted and has become 
a member of the Independent Schools 
Association. They’ll now be inspected by 
the Independent Schools Inspectorate.

1.  One of 15 UK schools teaching the MYP

2.  No formal assessments – students 
are teacher-assessed

3.  Bursaries and scholarships available

4.  Oers flexi-schooling – a combination 
of home education and school

5.  Ethos encapsulated in the African 
proverb ‘it takes a village to raise  
a child’

Five facts 

“I think they will be more sympathetic 
to our ethos and aims, but having said 
that, I do like a lot of the new Ofsted 
inspection framework,” Sturdy admits. 

“It seems to be asking the same sort of 
questions that we were asking, which is 
great, but that wasn’t the emphasis two years 
ago – it was very much outcome driven. 
Now it’s saying, what are we teaching 
children? Why are we teaching? I think 
those are really important questions to ask.”

GET LOST IN NATURE
Wotton House International School o�ers 
its progressive education across two sites: 
the main school in the middle of Gloucester 
and The Wilderness Centre in the Forest 
of Dean, which is designed for pupils to 
“disconnect from routine and technology 
and connect with nature”. Typically, 
younger students take part in activities – 
such as ecology, outdoor learning, bushcra� 
and den building – one day a week.

They’ve been unable to start a new outdoor 
leadership course, which all students were 
going to start this summer, due to the school 
closures but they hope to get it going as 
soon as they can. It will involve one or two 
sessions a week at the centre leading up to 
an exploration and camping trip, similar 
to The Duke of Edinburgh’s Award.

During the UK’s current state of 
lockdown, pupils are learning at home 
using their school-provided Chromebooks. 
As a Google school from day one, teachers 
and pupils have been comfortably using 
Google Classroom remotely and have 
also started using Zoom – a combination 
that Sturdy says, “seems to work best”. 

He says: “We’ve had to alter the timetable 
a lot. We’ve had to make sure that children 
are going outside and enjoying the good 
weather. Some parents do worry about the 
screen time and so do we, but there isn’t really 
an alternative at the moment that works.

“We don’t think it will be a wasted term, 
which I know some headteachers are worried 
about, but I don’t think that’s true. I think 
our students are learning and developing.”

Sturdy says going forward, the two 
most important areas for development are 

Lessons make use of targeted educational technology to enhance learning

technology balanced by sustainability: 
“What I’d like to see is a school that is 
progressive technologically but at the 
same time very rooted in nature.

“That’s a model which I think a lot 
of schools will be exploring, how they 
manage those two di�erent things. 

“No one knows what the right answers 
are but this test that every school has been 
put through is going to come up with some 
really interesting answers, and I hope that 
we are at the forefront of that discussion.”

Sturdy has an international ambition 
to create a group of �ve or six schools 
worldwide, but not on an ownership 
basis. “The schools run purely for pro�t 
aren’t, in my opinion, doing as well as 
schools which have a broader motive, a 
philanthropic motive or an educational 
drive. Our goal isn’t to open lots of schools 
simply to make money, but to open schools 
to further the IB’s goal of students having 
a genuine global understanding to solve 
the problems of the next few decades.”

The school currently has 60 pupils – 
including around 15 from a recently shut 
down local school, Wynstones – but the 
goal is to grow pupil numbers to 100.

As a school thinking carefully about 
what education is for in the 21st century, 
questioning the way things have always 
been done, o�ering lower fees for 
better accessibility, and championing 
both tech and nature, Wotton House 
International is certainly shaking up 
the independent school sector. 

 We’re constantly 
surprised that there isn’t 
more discussion of the 
MYP as a valid, rigorous 
alternative to GCSEs 
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Keep calm and carry on
As independent schools se�le into online delivery of education,  
Charley Rogers reports on the lessons learned across the sector

special report

Now that schools across the country 
have come to the end of their �rst 
month of lockdown, there are already 
some lessons that have been learned.

The �rst, and perhaps for some 
the most obvious, of these lessons, is the vital role that 
technology can play in modern education. Independent 
schools have for some time embraced digital technology 
in a myriad of di�erent ways, but what the current health 
crisis has shown, says Leon Hady, former headteacher 
and founder of Guide Education, is “the usefulness that 
digital technology can have when used properly”.

MAINTAINING LEARNING
One of the key objectives for educators during 
this time has been to maintain teaching as far as 
possible, with sta� and students working from 
home. Those schools that had a strong digital 
infrastructure in place before the pandemic hit have 
been, unsurprisingly, at the forefront of this shi�. 

Ceri Jones, headmaster at Caterham School, says 
that the school’s past investment in digital technology 
set it up very well for a fast move to online delivery. 

“During lockdown we are operating as a virtual 
school with almost every aspect of life continuing, 
including lessons for every year group,” he says.

Tracy Handford, vice-principal of the Stephen Perse 
Foundation, also credits the long-term use of digital 
technology as an essential foundation for success over 
the past weeks. She told IE: “The con�dence that 
results from regular use of digital technology meant 
that the transition to remote learning was not only 
possible, but also very successful once schools closed.” 

BELOW: Wetherby 
Senior pupils have 
been taking part 
in virtual field days 
using websites 
for museums, 
galleries, zoos and 
concert halls
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special report

As well as being technologically adept already, another 
key to independent schools’ success has been getting 
feedback, and fast. Wellington School gave questionnaires 
to parents, students and teachers at the end of the spring 
term, which gave them insight into what could be 
improved. The feedback also revealed that 95% of parents 
were happy with the school’s response to the pandemic.  

The way that teaching is delivered, though, 
has in many cases had to take a new approach. 

As most teachers will attest, delivering a class into 
a camera from home is very di�erent than standing 
up in front of your class in person, and this means 
that pedagogical approaches need to be amended 
to accommodate the di�erent environment.

In a recent blog post, Neelam Parmar, director of 
educational technology, digital learning and innovation 
at Ashford School, says that although conducting full 
synchronous learning is exciting, it is not sustainable. 
She says: “Teachers have found that it is best to deliver 
new material and/or connect with their students for 
their �rst 10–15 minutes while live in teaching, and 
then o�er a pre-recorded presentation or task. 

“This allows for the teacher to be freed up and focus 
on those students who need more help or guidance.”

Online learning has also called for more �exible 
lessons times; at Wellington School, lessons have 
been shortened to allow for screen breaks.

There is also a varying age and ability range in students 
to take into account, especially for those schools teaching 
students right from reception through to GCSE or 
even sixth form. James Wilding, academic principal 
at Claires Court School, acknowledges that a one-size 
�ts-all model simply won’t work. In a recent blog post, 
he says: “It is very evident to any member of the Claires 
Court community that we do choose to do an awful lot 

of things in di�ering ways, not just because of the age 
spread, but also because we teach a wide ability spectrum 
and we separate the children by gender from age �ve 
to 16 as well. Could the task be more complicated?”

There are, however, a number of tools available to 
support these new ways of teaching. Hannah Titley, 
founder of the Home Schooling Association, says: 
“In the last two months, we’ve moved all of our lessons 
online using Zoom and Google Drive, and have 
been impressed by the creativity and adaptability of 
teachers in delivering remote lessons. Teachers have 
stopped depending on PowerPoints and have started 
drawing on a wide range of online resources.”

These resources vary in approach, says Titley, which 
helps keep students engaged. “From storytelling 
and battle re-enactments, to virtual card games 
and touch-typing competitions,” she says, “it’s 
clear that distance doesn’t dampen ingenuity. 

“This variation has proven particularly important 
for primary students. For children aged 10 and under, 
we have also recommended ‘bite-sized’ 45-minute 
lessons, rather than the usual one-hour sessions.” 

THE HUMAN ELEMENT
But it is not only the academic element of school 
life that is essential for schools at this time. 

Maintaining pastoral and wellbeing support for both 
sta� and students is also a high priority, and something 

 From storytelling and battle re-enactments, to 
virtual card games and touch-typing competitions, it’s 
clear that distance doesn’t dampen ingenuity 

50% of  
teachers in independent 

schools report they’re 
receiving more than three 

quarters of work back. 
This compares with 27% 
in the most advantaged 

state schools, and only 8% 
in the least advantaged 

state schools.*

Polling via Teacher 
Tapp found that over 

half of students in 
independent primaries 
(51%) and secondaries 

(57%) take part in  
online lessons  

every day.*

Research from the  
Sutton Trust, released in 

April, shows that students 
at independent schools 

are twice as likely as 
their state school peers 
to have engaged with 

online learning  
since lockdown.*
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special report

ABOVE: Duke’s Education prospectuses now 
cover their online learning o	ering
BELOW: Rossall School delivered 6,000 online lessons by 
the end of April
RIGHT: Wellington School created two new programmes 
of study, Diploma and Summer Certificate, for students to 
work towards during the summer
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special report

that has to be considered very carefully whilst schools 
are closed. In the same way that teachers will never 
be replaced with technology, says Jones, the most 
important element of any successful school is “the 
human interaction and sense of community which 
underpins young peoples’ progression in every sense”. 

This is something that can be particularly important 
for students with extra requirements. Carl Morris is 
the principal at Carfax College in Oxford, a small 
independent college o�ering one-to-one and small 
group full-time courses. Around 50% of the 22 full-time 
students at Carfax College have special educational needs 
(SEN), many of whom su�er from anxiety. One of the 
challenges Morris has noticed since moving to full online 
delivery, is that many of the students who experience 
anxiety are uncomfortable with some aspects of online 
learning. This includes not wanting to be on camera, 
or feeling isolated from their school support system. 

Morris says: “What we’ve tried to do is continue 
the personal aspect of college with our students. 
All of our students have personal tutors, which is a 
member of sta� assigned to them that they can go 
to with academic, welfare or any other concerns. 

“This is a bit less formal than their relationship 
with teachers,” says Morris, “and we’ve been 
making sure to continue this contact, even if it’s 
just via phone, which has helped them settle in.” 

Jones also cites the importance of a continued 
pastoral programme. At Caterham School, he 
says: “Human interaction remains vital to our 
community whether online or in person and so 
the importance of twice-daily form time and all 
of our standard pastoral care o�er has remained in 
place.” The school has also continued its support for 
parents with wellbeing seminars every Wednesday 
evening covering topics pertinent to lockdown. 

‘DON’T CALL IT REMOTE LEARNING’
Another big question facing schools is how much of their 
online delivery and digital tools they are expecting to 
continue once things are able to get back to normal. 

Collaboration, says Handford, is a key consideration 
for schools once they’re able to start coming out of 
lockdown. And this is true not only for independent 
schools, but their state-maintained colleagues. 

She says: “By sharing resources, knowledge and 
practical guidance, independent schools who are 
working with maintained school partners can use 
remote learning for both sta� and student gain, where 
time and distance may previously have been a barrier.”

The variety of resources that schools have found 
is also something that could well inform future 
teaching, says Morris. And combined with making sure 
pedagogical approaches are speci�cally geared towards 
online delivery, the combination can be magical. 

“I think what makes online learning good – and in 
some respects, could be even better than face-to-face 
if it’s done right – is if lessons are planned in a way 
that uses the full scope of what’s available,” he says. 

Providing information in di�erent formats, 
says Morris, can both help engage students and 
cater to those who may not be as comfortable 
with the traditional didactic teaching model. 

But for Jones, the devil is in the detail. “The most 
important thing we can do is not call it ‘remote learning’. 
Remote learning brings to mind instruction rather 
than curiosity and a shared journey of discovery.” 
This extends to sta� as well. “It is also about creating 
a safe culture where experimenting and making 
mistakes, and sharing the learning widely from these 
mistakes, is part and parcel of sta� development.”

Whenever schools are able to return to ‘normal’, 
and let’s hope it’s soon, one thing is for sure – 
online learning will be going with them. 

ABOVE: Bromsgrove School pupils from all over the world have connected online 
for a virtual design seminar, coming up with ideas to solve problems in isolation

 I think what makes online learning good – and 
in some respects, could be even better than face-to-
face if it’s done right – is if lessons are planned in a 
way that uses the full scope of what’s available 
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promotion

BALANCING YOUR TRANSPORT NEEDS:  
MINIBUS COMPLIANCE

Beverley Bell CBE, founder of Beverley Bell Consulting,  
helps schools understand the intricacies of compliance

It is essential to remember that every case 
must be looked at on its own merits and 
facts. If in doubt, please take expert advice.

AUTHORISATION AND MINIBUSES
Do all your minibuses have to be authorised? 
Yes! A minibus is a public service vehicle 
(PSV) which carries between nine and 
16 passengers. Most schools operate nine 
and/or 17-seater vehicles. All vehicles of 
this size must be authorised – either by 
a Section 19 Permit or a PSV Operator 
Licence. Some schools use taxis to take 
their pupils to and from school. If you 
are using a taxi company, you do not 
need to worry about authorisation. 

However, if you are transporting children 
in private cars and charging for the service, 
it is prudent to take advice as, in some 
cases, the car can be classed as a PSV. 

CHARITY OR LIMITED COMPANY?
If your school is registered as a charity, 
the likelihood is it can operate minibuses 
under the Section 19 Permit Regime, 
which regulates charities which run 
minibuses and is o�en fairly lenient. 
Check if you are a registered charity to 
see if you can make use of this scheme. 
It’s easier, quicker and cheaper than 
procuring a PSV Operator Licence.

If the school is a limited company (or LLP, 
or partnership) that exists to make a pro�t, 
then it cannot use the Section 19 scheme. 
If your school wishes to operate minibuses 
– instead of contracting work to a bus and 
coach company – you will need to apply for, 
and obtain, a full PSV Operator Licence. 
It should be noted that case law states it is 
not possible for limited companies to create 
a not-for-pro�t transport arm to assume 
responsibility for transport operations. 

SECTION 19 PERMITS
A school requires a permit for each vehicle 
in use. For example, if a school uses three 
minibuses, three separate permits are 
required. Every vehicle used under the 
permit is required to display a valid permit 
disc in the windscreen. The permit will 
specify the class of passenger that may be 
carried aboard the vehicle, such as pupils 

of a school and sta� accompanying them. 
Permits can be obtained by applying 

to the Tra�c Commissioner (TC) for 
the region in which the school is located. 
Other organisations can, and do, also grant 
permits, but the TCs are the specialist 
regulators which are experienced in 
conferring them. Indeed, at the present 
time, some local authorities are refusing to 
grant these permits. The school can apply 
by completing a paper form, paying an £11 
fee and declaring it will abide by road safety 
undertakings. The school must uphold this 
– for the safety of passengers and to ensure 
their permit is not revoked by the TC. 

In order to qualify for a permit, a school 
must not be a business carried on with a 
view to making pro�t. Current advice is 
that a school which has charitable status is 
likely to be eligible for a standard permit. 
If a permit holder’s circumstances change 
once a permit has been granted, it will 
need to satisfy itself that it is still eligible 
for one. Again, if in doubt, take advice.

PSV OPERATOR LICENCES
There are two types of licence: restricted 
and standard – depending on the number of 
vehicles to be operated. Both types of licence 
can be granted only by TCs. Applying for, 
obtaining and complying with the terms of 

an operator licence is not straightforward 
and so a school should consider taking 
expert advice before doing so. 

RESTRICTED LICENCES
As a school’s main occupation is providing 
education, it may be eligible for a restricted 
licence. Only two vehicles can be operated, 
and only vehicles of up to 16 seats can be 
used. One advantage of a restricted licence 
is that your school does not need to have 
a transport manager who holds a speci�c 
quali�cation. However, you will still need 
to appoint a person who is responsible for 
ensuring compliance with legislation.

STANDARD LICENCES 
If your school wants to operate more than 
two vehicles – or use a larger vehicle – a 
standard licence is required. There are 
no restrictions on the number, or size, 
of the vehicles that can be operated. 

The school will have to demonstrate 
that it is in possession of su�cient �nances. 
It will also need to employ a dedicated 
transport manager, who holds a Certi�cate 
of Professional Competence (CPC) in 
passenger transport. The transport manager 
can be employed as a consultant, with a 
contract for services, so does not have to 
be a permanent employee of the school. 



promotion

MOT CERTIFICATES 
For Section 19 Permit operations, 
vehicles carrying between nine and 12 
passengers require a Class IV MOT test. 
Vehicles carrying between 13 and 16 
passengers require a Class V MOT test.

For PSV Operator Licence operations, 
each vehicle will need a Class VI MOT test 

and a Certi�cate of Initial Fitness (COIF) 
to con�rm it has been built or adapted to 
meet PSV standards. If it does not have a 
COIF, check whether it has a Certi�cate 
of Conformity or has been issued with 
a Vehicle Type Approval Certi�cate.

DRIVER LICENCES
For Section 19, operations drivers (meaning 
anyone who drives the minibuses, including 
teachers) must hold a Passenger Carrying 
Vehicle Licence (PCV): either a D1 licence 
(unrestricted) for minibuses; or a D licence 
(for minibuses and larger passenger vehicles).  
Drivers who hold one of these licenses 
may be paid for their driving services.

In addition, anyone who holds a D1 (101) 

Licence may also be paid. This category 
was automatically granted to drivers who 
passed their car driving test before 1 January 
1997. Drivers who passed their car driving 
test on, or a�er, 1 January 1997 may drive 
the minibus but there are restrictions. 
Restrictions include: the driver must have 
held a full category B (car licence) for at least 

two years; they must not receive payment, 
or other consideration, for driving – other 
than out-of-pocket expenses; the vehicle has 
a maximum gross weight not exceeding 3.5 
tonnes (4.25 tonnes including specialised 
equipment for the carriage of disabled 
passengers); and no trailer is to be towed.

For PSV Operator Licence operations, 
the driver must hold a full PCV licence – 
which is either a D1 licence (unrestricted) 
for minibuses, or a D licence for 
minibuses and larger passenger-carrying 
vehicles. The driver may be paid.

PERIODIC DRIVER CPC 
Periodic Drivers’ Certi�cate of Professional 
Competence (CPC) training was 

introduced in 2008 for PSV drivers. 
PSV drivers are required to have 35 hours 

of professional training every �ve years. 
This training is divided into �ve modules 
of seven hours. There are several accredited 
organisations which provide this training.

For Section 19 operations, the driver 
must have a Driver CPC (or DCPC) to 
drive a category D1, D1+E (trailer), D or 
D+E (trailer) vehicle or vehicle combination 
– unless one of the exemptions applies. 
There have not yet been any test cases 
on these exemptions, but current advice 
is that, if driving is required as part of 
the contract of employment, a DCPC is 
required. However, if school sta� drive 
minibuses of their own volition, and not 
as part of their employment contract, they 
may be considered a volunteer. Under these 
circumstances, the driver would not require 
a DCPC. This may be subject to change, 
so please take advice where appropriate.

For PSV Operator Licence operations, 
the driver must have a DCPC and they 
must carry their Driver Quali�cation Card 
with them at all times, when driving. 

I hope this article has helped 
and if in doubt, take advice!

 Current advice is that a school which 
has charitable status is likely to be 
eligible for a standard permit 
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insight

The coronavirus pandemic has prompted great 
acts of unity between state and independent 

schools. James Higgins fi nds out more 

great
unifi er
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In the months since the coronavirus 
pandemic struck, journalists have 
developed a new lockdown lexicon 
to report – and interpret – these 
exceptional times. Whether recalling 

‘unprecedented’ events or pondering 
‘the new normal’, the stories that have 
emerged from the coronavirus pandemic 
are dotted with these sombre terms.

But there is one phrase that sticks 
out: ‘the great leveller’. We know that 
no two children or two schools are the 
same – and we know the e�ects of the 
pandemic have served to highlight society’s 
inequalities, not diminish them.

But, equally, as one headteacher of an 
independent school told me, state and 
private schools are held apart in political 
discourse. He grumpily recalled for me 
a story of a journalist who told him that 
state and independent schools are “worlds 
apart from each other”. That headteacher, 
Bryanston’s Mark Mortimer, believes recent 
months have proved quite the opposite.

“We’re not worlds apart; we’re 

all schools on a small island and 
we all believe in children.” 

If there’s a story to tell about collaboration 
between state and independent schools, “I 
don’t think it is about independent schools 
handing out lots of resources,” he continues.

“Yes, we’re providing some resources. 
But from my experience it’s more 
than that. It’s about sta� working 
together. It’s about relationships.”

Bryanston School, near Blandford 
Forum, has dispatched some spare 
laptops to nearby state providers to 
support them with distance learning, but 
it’s through a local schools’ association 
that Mortimer feels the cooperation 
between sectors can be witnessed best.

The Blandford Schools’ Network 
(BSN) comprises the heads of 11 
primary and secondary schools from 
the independent and state sectors. 

Since school closures were announced, 
their meetings have become more frequent 
– from twice a term, to once a week.

Mortimer stresses the common challenges 

he shares with the heads of the other 
schools: “The clothes that the problem is 
dressed in may be slightly di�erent, but 
the issues we face are exactly the same.”

Sally Wilson, head of The Blandford 
School, says the state school she runs 
has enjoyed a strong relationship with 
Bryanston for a long time, but the virtual 
BSN meetings have “strengthened 
further” the camaraderie between the 
leaders. “The more you hear about other 
leader’s approaches really helps you re�ect 
and make good decisions,” she adds.

Although the debate around reopening 
classrooms rages on, Mortimer and Wilson 
report that they, and the other members of 
the BSN, are quietly, diligently discussing 
how that might be achieved when the 
directive comes. With the support of 
Dorset Council – which Mortimer 
repeatedly credits for their professionalism 
– the schools are coordinating what 
would be needed and what could be 
shared, from thermometers to cleaners.

In the interim, as Bryanston remains 

insight
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largely empty, sta� and cleaners have 
visited BSN member schools that are 
open for the children of key workers 
in order to teach and pitch in.

But most of all, both heads credit the 
moral support they’ve o�ered each other.

Mortimer adds that in the early days of 
his career, cooperation between state and 
independent schools was “not a relationship 
of equals” and was characterised by loaning 
out facilities, like swimming pools and 
games �elds, for an a�ernoon. “It’s about 
more than that now, the cooperation 
is about development, training, values, 
pedagogy and sharing of best practice. 

“We at Bryanston can learn as 
much from the smallest state primary 
in the BSN network as, hopefully, 
they can learn from us.” 

Wilson adds: “Subject leaders from 
our schools have linked up to support 
each other. I do honestly believe that 
that is the way forward. There’s such an 
enormous amount of crossover and so 
many ways that we can help each other.” 

CALL FOR CREATIVITY
Sharing resources is one dimension 
of the work between schools. 

Support sta� at the City of London 
School for Girls have packed up 43 laptops 
to send to Highbury Fields School, a local 
state school. Others are choosing to o�er 
support in the form of time and expertise. 

Two year 12 pupils at St Augustine’s 
Priory have shown their aptitude for website 
design by creating a new online learning 
resource platform for primary school pupils. 
Jasmine and Angela together designed the 
site, Priory Purpose: Creativity Counts, 

insight

“The clothes 
that the 
problem is 
dressed in may 
be slightly 
different, but 
the issues we 
face are exactly 
the same”

because the pair were worried under 11s 
may miss out on their creative education 
as schools slim down their teaching. 

Guided by the school’s deputy head for co-
curriculum, community and development, 
Faith Haggerty, the industrious duo 
uploaded website links to activities, puzzles 
and quizzes onto the platform to guide study 
in art, drama, creative thinking, digital arts, 
languages and music. With the help of the 
school’s subject teachers, who contributed 
new resources and adapted existing materials 
from the junior school, Jasmine and 
Angela launched their platform in April. 

Collaborative projects have sprung 
from several state-independent school 
partnerships. The Abingdon Science 
Partnership (ASP) – a STEM project 
led by Jeremy Thomas at Abingdon 
School in Oxfordshire – has long-
helped develop learning opportunities 
for state pupils in the county, but self-
isolation prompted a re-think. 

Thomas worked with Holly Irving, a 
year two teacher and science coordinator 
at Caldecott Primary School, and Ruth 
Barnett, a year one/two teacher and 
science co-ordinator at Sunningwell 
Primary School, to produce remote 
learning resources for use both in schools 
supporting key worker children and 
for parents and children at home. 

The ASP came into contact with Oundle  
School’s OPEN Learning Partnership via 
the Schools Together campaign. OPEN’s 
Steve Adams has developed home science 
resources for local state and private schools 
with partners at Imperial College and is now 
using the ASP webpage to help increase 
their availability for a wider audience. Ill
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“We may not be able to o�er any hands-
on workshops or activities,” Thomas 
says, “but we are determined that all the 
valuable work and expertise built up over 
the past �ve years is instantly put to use in 
supporting anything science-related that 
we can do remotely with our partners.” 
He extended special thanks to Holly, Ruth 
and Steve, four teachers from the state 
and independent sectors that he credited 
as “true partners in science education”. 

STRENGTHENING BONDS
Julie Robinson, chief executive of the 
Independent Schools Council (ISC), says 
the ease of which online resources can 
be shared has helped school partnerships 
quickly scale up accessibility. Another 
state-independent schools partnership, 
East Kent Schools Together, is collating 
resources for its seven member institutions. 
The website also features useful safeguarding 
information and professional development 
guidance for teachers. The resources 
include general and subject-speci�c 
materials, as well as free virtual museum 
tours and educational challenges.

Based on the conversations she’s having 
with ISC heads, Robinson predicts what she 
describes as “a cascading of expertise” across 
the sectors – she singles out one school in 
London, West Lodge School in Sidcup, that 
is sharing its IT teacher with neighbouring 
Orchard Primary, with the aim to install 
a home learning system at the state school 
that all children can access. West Lodge 
has committed to providing two hours 
help a day for every year group for as long 
as schools are closed. Another independent 

school has discussed with Robinson its plan 
for a summer catch-up programme, with 
places for local students from state schools.

Although returning to the normal 
routine might be some months away yet, 
Robinson says schools would be wise 
to start sharing what they’ve learned 
“in case of future pandemics”. 

She says the return to classrooms could 
well be staggered, with year groups gradually 
returned to school grounds one by one. 
Considering the practicalities of social 

distancing, timetables and sta� shortfalls 
could well demand new ways of working 
– all challenges that the ISC chief says schools 
could be well placed to consider together. 

The best mutual relationships spring 
out of necessity, Robinson continues, but 
there is one area she is particularly keen to 
promote – particularly as it is an area that 
o�en �ies beneath the radar. “We know 
that nationally there’s a requirement for 
more school governors. Independent school 
governors can also be state school governors 
and vice versa. I’m a governor in a state school 
and an independent school in London. 

“In fact, on my independent school 
governance body, we have a principal from a 
local state school. Those relationships create 
opportunities to talk about partnerships. 
What better way is there to strengthen 
these bonds in the post-Covid era?” 

As well as serving as head of Blandford 
School, Sally Wilson is also a governor at 
Clayesmore School, a nearby independent 
prep. One of Wilson’s governors is a retired 
teacher from Bryanston. This shows the 
links between state and independent 
schools o�en run deep – despite what 
the political discourse might infer.

Bryanston’s head says he hopes the 
recent weeks have “sped up massively” 
relationships between the BSN schools. 
“It’s not just about independent schools 
necessarily having more stu� that we can 
give. It’s about people giving their time, 
sharing ideas and o�ering moral support. 
We need to look out for one another.” 

“Those 
relationships 
create 
opportunities 
to talk about 
partnerships. 
What better 
way is there 
to strengthen 
these bonds in 
the post-Covid 
era?”
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online, to read on your device, from Monday 22 June.

PRINT   |   DIGITAL   |   WEBINARS

Don’t worry, we’re not going anywhere...
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interview

Encouraging entrepreneurship
Nick Dyson, director of creative enterprise at Francis Holland School, 
Sloane Square, has led by example during the lockdown by bringing together 
volunteers to create vital resources for families

QCan you tell us about what your job entails? 
We pride ourselves on a shared vision for creativity, 

enterprise and innovation. Whether through the 
year 8 Tycoon in Schools programme, our sixth form 
innovation sprints or design-thinking programmes 
with leading entrepreneurs and designers, I am the 
go-to person for pupils wishing to set up businesses 
whilst still at school. In order to consider setting up 
their own business, our girls need to be comfortable 
when thinking creatively and outside the box, and 
so we make excellent use of a team of entrepreneurs 
who support our community as mentors.

I am also the school’s educational visits coordinator, 
oversee the co-curricular programme, teach geography 
and work closely with our head of outreach to support 
St. Barnabas Primary School, local academies Chelsea 

and Pimlico, as well as charities In-Deep Community 
Taskforce and Katherine Low Settlement. We have also 
developed close links with The Hewitt School in New 
York and Mvumi Secondary School in Tanzania. 
For the latter, I coordinate an annual Alam Award which 
encourages our pupils to design and provide practical 
solutions to issues facing the community in Mvumi.

The director of creative enterprise is an SLT 
position and I am fortunate to share an o�ce with the 
deputy head academic, who o�en comments on how 
academic results come in the ‘slipstream’ of our creative, 
innovative and enterprising co-curricular programme, 
trips and events. That said, the relationships between 
subject teachers and our pupils, along with teaching 
expertise, plays a huge part in our academic success.

QDuring lockdown you created a national 
campaign called Cofight-19 to provide free 

resources for families; why did you do this and 
how did you put it together?
Working at a school that prides itself on pastoral 
care and pulses with creativity (using many of the 
seven Cs) and energy, it was when the Covid-19 
crisis hit us that I realised just how much support 
might not be immediately available to our families. 
I spoke with Julie Johnson (experienced parenting 
expert and therapist) and Gavin Drake (psychologist) 
who runs Mindspan – both of whom have carried 
out impressive work in schools and were willing 
to give their time and expertise to a campaign.

Immediately, mentoring company Ludowide jumped 
in and have been instrumental to the campaign’s 
success. With their energy and ability to think outside 
the box, company leaders Charis Elphinstone and Joe 
Alexander donated not only their company mascot to the 
project (check out the campaign’s Messyman), but also 
brought to the fold many of the values Francis Holland 
holds dear such as creativity, curiosity, compassion, 
�exibility, playfulness and, most of all, resilience.

Then, early years companies Boromi and Musical Dots 
joined the team before Steam Co. and MeeTwo, which 
o�ers online peer-to-peer support for 25,000 young 
people and is recognised by the NHS for its work. A�er 
three Zoom calls, we were in a strong position to provide 
free structured support for families through expert 
advice for parents, peer-to-peer mentoring for young 
people, alongside innovative and creative activities.

With the model clear in our minds, we were then 
able to attract Jos Buttler (England cricketer) and 
his wife Louise as Pilates teachers and ambassadors, 
double Olympian Mark Hunter and GB hockey 
player Sam Ward, who provided Sam’s Skills Sessions 
daily. This was followed by support from the Centre 
for Mental Health, Dame Kelly Holmes Trust 
and Youth Sport Trust and Coram Beanstalk. 

ABOVE: The school 
is located two 
minutes’ walk from 
Sloane Square tube 
station
RIGHT: The school 
educates girls aged 
4–18
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Activities included:
● Draw alongs with Emma Winterschladen 
● Poetry with World Slam Poet Champion, Harry Baker 
● Creative challenges with Young Contemporary 
Artist of the Year, Millie Syuu Chi 
● An illustrator’s interpretation of each day, Jess Grant 
● Design a restaurant competition by year 5 and 
6 pupils at Spire Junior School, Chester�eld 
● Co�ee art with Francis Holland School, 
Sloane Square art teacher, David Edes 
● A competition to design a course for 
Richard Browning at Gravity Industries 
● Card design with Outthebox Cards to 
encourage our community to write to friends, 
family and people in need in their local areas 
● A STEAM Co. community lock in (a day to 
highlight the importance of creativity in schools)  
● Cookery with Kitchen Academy chef, Jethro Carr 
● Body percussion with Beat Goes On 
● Singalong with Peddy and Andy from 
Andy and the Oddsocks (CBeebies) 
● A podcast to help parents get to grips with 
the challenges facing families in lockdown. 

QWhat feedback did you get on it?
BBC 5 Live helped us to launch the campaign 

on 1 April and invited us to contribute to a BBC5Live 
Drive initiative to provide support for parents. 
Julie Johnson answered calls from listeners.

Rae Snape, head at Milton Road Primary in 
Cambridgeshire, said: “Co�ght-19 is a brilliant 
initiative bringing individuals and organisations 
together to promote good mental health at this very 
di�cult time by inviting everyone to collaborate, to 
get creative, to get active and to #FightTheFear!”

One parent said: “This is an incredible 
platform and built so quickly. We appreciate your 
e�orts and look forward to using the site.”

QWhat was your favourite subject at school? 
Geography.

QWhat is the biggest challenge independent 
schools are currently facing?

Establishing a way of bringing the warmth 
of our community back together whilst 
social distancing is in place.

QWhat is one thing Francis Holland does that 
makes it great?

Cultivates a shared vision for creativity, 
innovation and enterprise.  

QWhat are you currently reading? 
One Hundred Years of Solitude 

by Gabriel García Márquez.

QWhat do you enjoy doing in your spare 
time? 

Exploring the South Downs National Park 
with our black Labrador, Lottie; windsur�ng 
(somewhere deep in the �ling cabinet I have an 
instructor’s certi�cate); gardening; supporting 
the Sussex Learning Trust as a governor.

QWhat issue in education are you most 
passionate about? 

Providing an all-round education for children which 
enables them to pursue their academic interests 
and providing space for pupils to develop their 
so� skills, start their own businesses, play musical 
instruments, create artwork, read, enjoy trips and 
expeditions, volunteer and become gamechangers.

QIf you weren’t in education, what would  
you do instead?

Explore opportunities within the charity sector 
which focus on sustainable development in 
the least developed African nations. 

● In year 7, our pupils work with 
professional artist Jodie Glenn-Martin 
to create collaborative artwork.
● In years 8 and 9, pupils have 
the opportunity to form their own 
business as part of Peter Jones’ 
Tycoon in Schools competition. 
Our sixth form oversee the 
programme, and year 9s run 
Tycoon 2 and get the chance 
to mentor year 8 businesses.
● Careers education starts in year 
9, when the girls are required to 
choose their GCSE subjects. Careers 
education accompanies the girls 
until their final year, and in some 
instances beyond as some girls 
might come into school for further 
help even after they have left.
● Pupils in year 11 to upper sixth are 
given the opportunity to secure a 
mentor to further develop their skills 

in entrepreneurship. Our Sixth Form 
Academic Enrichment Programme 
o�ers termly innovation sprints 
where pupils work closely with  
one of our link entrepreneurs to  
take their ideas to prototype 
stage or beyond. 
● We o�er creative enterprise 
scholarships and the Alam Award 
where all pupils are invited to 
submit enterprising solutions 
to real-world problems.
● Through our Sixth Form 
Volunteering Programme and our 
work with charities, we provide our 
pupils with ample opportunity to 
appreciate the benefits of ‘giving 
back’ time, and, in future, profits. 
Our Annual Fund enables parents 
to purchase key items for our own 
community whilst making important 
donations to local organisations.

Our enterprising initiatives

“I am the 
go-to person 
for pupils 
wishing to set 
up businesses 
whilst still 
at school”
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How can schools support the 
wellbeing of teachers during  
the coronavirus pandemic?
Four heads of independent schools share how they’re 
supporting staff in these socially distant times

talking heads

 I think it’s important 
for teaching staff to 

switch off when they can. 
This is an unprecedented 

time for everyone and 
it is vital they take time 

out from their busy 
home and work life. 

We have encouraged all 
our staff to use some of 

their time during the 
day to relax, reflect and 

gather their thoughts. 
If the pandemic has 
taught us anything, 

it’s that the health and 
wellbeing of the Rydal 

Penrhos community is of 
paramount importance 

and shouldn’t be 
taken for granted. 

Our chaplain, head 
of pastoral care and 

school counsellor have 
all been in constant 

contact with staff and 
pupils to keep in touch 

with how they are doing 
and looking to assist in 

any way they can.   
Sally-Ann Harding, senior school 

head, Rydal Penrhos

 At St Swithun’s 
we quickly decided 
that personal contact, 
pragmatism and 
routines were important. 

We therefore decided to retain regular 
fixtures such as assembly, registration 
and staff meetings, albeit in an 
amended form, to give structure and 
familiarity. Where once colleagues 
would have caught up with each other 
at break, we now have online break 
and lunchtime meetings using Teams, 
group activities such as Zoom yoga and 
whole school quizzes, and a regular 
wellbeing ‘temperature check’. We also 
seek to be realistic in what we ask of 
staff so we are not expecting all lessons 
to be live, we have reduced the number 
of co-curricular activities and we are 
significantly shortening our reports. 
Jane Gandee, headmistress, St Swithun’s School

 The impact of the coronavirus 
pandemic on schools is immense. 
Within a very short time frame, 
teachers have embraced a completely 
new way of delivering virtual lessons. 

The pressure is huge. Empowering sta� and playing 
to the strengths of individuals is crucial, eg those 
with the greatest IT skills can take a lead and 
support others. At Elstree we have created welfare 
subcommittees to ensure a strong safety net of 
support. The sense of community is vital. Thursday 
evening clapping for the NHS, weekly Zoom quizzes 
and scavenger hunts in the Elstree grounds bring 
an element of fun and an opportunity to relax. 
We will emerge from this pandemic as a stronger, 
more compassionate and cohesive team.  
Sid Inglis, headmaster, Elstree School

 I cannot overstate 
just how important 
the wellbeing of sta� 
and pupils is to us. 
This is not something 
we introduced as a 

knee-jerk reaction to coronavirus 
and home schooling. It’s what we 
have always done. Since we were 
forced to close our doors, we have 
organised regular online meetings to 
understand and support colleagues. 
We have provided equipment 
to enable sta� to continue their 
work at home, even arranging 
the delivery of desks and chairs 
if needed. We encourage sta� to 
take time for themselves, away 
from the ‘virtual classroom’, to join 
exercise challenges set by our PE 
department, and to spend time with 
their families, to protect both their 
physical and mental health. 
Richard Marshall,  
headmaster, Ashville College



The UK’s trusted Covid-19 disinfection service

Step 1 
Deep Clean

Thorough mechanical deep 
cleaning by a fully trained 
professional specialist team to 
remove any contamination and 
prepare surfaces for further 
protection.

Step 2 
Treat & Protect

Delivery of an advanced 
broad-spectrum electrostatic 
anti-microbial spray proven in 
independent tests to be >99.99% 
effective against Covid-19 AND 
to protect against the virus for 
up to 30 days.

Step 3
Test

Uniquely, we can offer cost-
effective multiple site testing 
for Covid-19 – using the same 
methodology as used by Public 
Health England – with results 
returned by the testing laboratory 
within 72 hours. 

The Covid-19 pandemic is an exceptional threat. 

It needs an exceptional response. Back to 

School Clean and Safe is a unique 3-step 

Covid-19 cleaning and disinfection programme.

Protecting Trust & Confidence

Proven long-term protection against 
Covid-19 – backed by certification

A strong differentiator that promotes 
peace of mind and parental trust

Proof that your school sets the 
highest hygiene standards

A powerful measure to safeguard 
reputation and commercial success

Find out more about how we can help your school protect pupils 
and staff and allay the concerns of parents about Covid-19. 
We will tailor our services to integrate with your other measures to 

create a Covid-19 secure environment – and provide on-going 

Covid-19 protection for as long as you need it.

backtoschool@thesafegroup.co.uk
0800 668 1268 
www.thesafegroup.co.uk

We are the UK’s leading independent emergency soft FM 
specialist. As such, we deliver our services sensitively, in 
confidence, and professionally to the highest standards.
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http://www.thesafegroup.co.uk
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